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FIREWORD

As part of the Dropout Task Force effort, a follow-up study of early school
leavers was commissioned by the Los Angeles Unified School District's
Research and Evaluation Branch with Dr. Romeria Tidwell, Associate Professor
in the School of Education, at U.C.L.A. The school district wanted the
follow-up study of early school leavers to focus on whether or not they were
truly dropouts, why they left school, and what the school district could do
to keep potential dropouts from leaving school before graduating. In other
words, the study would provide information for effective planning to prevent

students from dropping out and to reduce the number c¢f school dropouts.

The follow-up study of early school Teavers was conducted during a very
difficult time in Los Angeles, the summer of the 1984 Olympics. However,
yeoman commitment and much enthusiasm for the task enabled the study staff
to gather successfully the necessary data. The results of their efforts
follow. Some of the information in the study has been read before. Some of
the information validates previous studies. However, some of the

informatfon provides us with new insight into the type of school climate

needed 10 keep our students ¥n school until they graduate. This is

important information.

Floraline Stevens
Director
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CHAPTER I
INTRODUCTION

Parents, educators, mental heaith professionals, and American scciety as a
whole have always considered it highly desfrable that the nation's young

people recefve a formal education. In working towards this goal the scheol
systems of the Untted States have achieved notable success. The number of
youngsters who qre enrolled in high schools has increased from 11% in 1900

to 94% in 1978 (Grand & Etden, 1980).

Success is only relative, however. OQur society has not been tctaily
successful in getting its students to complete their high school

educatfon. Recently fncreased attention has beer focused on those

youngsters who leave school early without their high school diplomas in hand

-- youngsters commonly referred to as school dropouts. The LAUSD

studfes from 1974 through 1984 indicate that the problem of the early school
leavers was most prevalent among mfnorfty youth, particularly Blacks and
Hispanics. These widespread racial differences still remain. Rumberger
(1983), presencing data from the 1978 U.S. Commission on Civil Rights, found
that among all youth from 14 to 21 years of age in 1979, 11% were high
school dropouts. The White dropout rate was proportionately lower (10%)
than for the total 1979 group. Yet, the minority dropout rate was
substantially higher (15% for Blacks and 23% for Hispanics). School dropout
rates for the 18 to 21 year old 1979 age group were even higher. Among this
group, one out of every four 8lack youth lacked a high school diploma and
more than one out of every three Hispanic youth did not have a diploma in

hand.




¥hat {s important to remember, however, {s that the school dropout problem
1s not an {ssue exclusively confined to minority and/or disadvantaged

youth. The incidence of early school leavirnjy is iacreasing among middle-
class ¥hite youth. Current trends Indicate an uoswing {n the dropout race:
up by 15% from the 1975-76 schoo’ year to the 1978-79 school year according
to enroliment data from Uhio (Kaeser, 1989), and an increase in attritioa
from 122 in 1967 to 22% in 1976 in California (Camp, 1980). The national
census data confirm tnat the percentzge of dropnuts at the high school

level for White males has increased from 6.3% in 197C to 9.6% in 1978 (Grand
& Eiden, 1980).

Research on Early School Leavers

Nowhere is there greater concern about the early school leaver (the school
dropout)} than that found in the academic community. It {s academicians,

especially those incerested in educational 1ssues, whose rescarch has

produced significant and meaningful knowledge related to the early school

Teaver. With this knowledge, there can be a better understanding of the
multitude of reasons (the “whys®) that are always present when students make
that ultimate decision to leave school withwout their high school diplomas.
One such researcher 1s Rumberger, who 1n 1983 completed an investigation
that was specifically desiyned 1o as.artain what factors come into play wnen
students leave their high school campuses. There i{s also the work of
Trotter (1981) who examined the attitudinal differences petween high- ard
low-achieving 8lack male high school students with respect to their
perceptions about their high school ufferings and their academic
performance. Lastly, there are scholars iike Henson and Astin (1978}, who

after gathering information from both high schwol and college students,




postulaced that because of the low participation rates of minority students
fn high schools, it follows that significant numbers of these students are
lost as freshmen and graduate students fn institutions of higher learning.

Reasons that dropouts themselves give for leaving high school before

graduat}ng include poor school performance, dislike of school, expulsion,

desire to work, financial! difficulties, home responsibilities, pregnancy and
marrfags (Borus, Crowley, Rumberger, Santos, and Shapiro, 1980). It is
clear that research efforts in general, then, have focused more on the
factors underlying students' stated reasons for leaving school, in the
beliaf that understanding these factors will supply answers to researchers,
parents, and educators on how best to reduce dropping out. Evidence For the

most important of these factors is reviewed here.

School Related Factors. Poor school achievement is often indicative

of early school leaving {Bachman, Green & Wirtanen, 1971; Howell &
Frese, 1982). More important are the patterns of achievement,
especially in cases where students are required to repeat grades and/or
classes. Schreiber (1964) found that poor students who fail either of
the first two grades of high school have only a 20% chance of
graduating. He also dfscovered that failures in the eighth and ninth
grades are crucial te the students' decisions to drop out. Kaplan and
tuck (1977} reported from tne result of a Maryland study that half of
its school dropouts had been held back or had repeated classes at least
once. Consistent with these Findings were those of Curley, who in 1971,
showed that dropouts were heid back four times more often than those
students who eventually graduated. Repeating grades even as far back as
at the primary level is also predictive of dropping out (Howell & Frese,

1982; Stroup & Robins, 1972).




The role of abflity in predicting school dropout behavior has also been
widely favestigated. Data from available recearch refer consistently
to a2 lower average intelligence quotient (IQ)} for the high school
dropout {Sewell, Palmc, & Mannf, 1981; & Hi11, 1979). while an
explanation that a lower [Q may have {ntuitive appeal as the cause of
early school leaving, this explanation obviously fails to adequately
accgunt for the fact that many school dropouts are intellectually

capable and/or parforming at an average or above-average level

academically (Sewell et al., 1981)}. Ellfott and Voss {1974} have put

the intellectually capable and average- or above-average figure as high
as three=fourths of all those dropping out of school. There ts also the
work of Hathaway, Reynolds, and Monache2si who, tn 1963, found that 14%
of the dropouts from their sample had IQ test scores at or above the
63th percentile when compared to their age group tn high school. Black
students who leave the school system show trends of befng even more
intellectuaily capable based on standardized I assessment than their
peers who remafn in school {Gerlach, 1980). Also involved in the area
of poor academic performance and fts relationship to school drupouts are
such factors as learning diszbilitfes and multiple handicaps. Such

factors have not been well res2arched.

Negative schaol behavior has been found to be a predictor of dropping
out. Rates of delinquency are far higher among dropouts than among
those who remafn in tha system (Bachman, Green & Wirtenen, 1972). It is
not surpristng then thét in 1977 Kaplan and Luck found that one-fourth
of all school dropouts were suspended from school at least once, and
that an addfifonal one-fifth had been determined by their teachers to be

*classroon problem students.”




Attitudes students have toward school and the degree of the students'
socfal fntegration into the school environment are also factors related

to early school departure. A receat study conducted by the Center of

Human Resource Research at Ohio State Unfversity (1980) produced data

indicating that large numbers of American male youth reported leaving
school becanuse they "disliked® it. Of this group, 29% were Black, 26%
Hispanic. and 36% were White. Thus., ft ts not surprising that Jones in
1977 stated that dropouts nearly always have beliefs of alfenation
(rootlessness, hopelessness, and estrangement) from their schools,
homes, nefghborhoods and from socfety fn general. The causation of
these perceptions is grounded in the youths®' beliefs of having suffered
great injustices in their lives. These students frequently report
feelings of rejection because of race, language, culture, or religion.
A1 in a1l they are extremely susceptible to alienation. Potential
dropovts' beliefs about not really belonging are often further
compounded by the school setbacks these students experience and the
subsengnt saparatfon they experience with their peers. In addition,
potential dropouts have social and communicatfon skflls that are
oftentimes inferfor in comparison to those around them. Because of
these widespread feelings of estrangement, these studants seldom, if
ever, participate in extracurricular activities (Cervantes. 1965). To
these students, school fs nothing more than an overdemanding, unfriendly

environment where they are destfned to fail.

Family Background Factors. Rumberger's research (1983) has

consistently found that students from low socioeconomic status (SES)

tackgrounds are more likely to leave school prematurely than are




students from high SES backgrounds. Rumberger offers a number of
explanations to this finding.

He notes, however, that none can be proven to the exclusion of any
other. First, the more highly educated the parents, the more 1likely
they are to serve as positive role models -- influencing the aspiration
levels of their children for advanced schooling, spending more quality
time with their children, aad increasing the academic abilities and
opportunities of their children. Second, heczuse higher SES families
usually 1{ve in more affluent communities and, in turn, have better
financed schools, the children from these families are 1lkely to have
quality, supportive, and rewarding educational experiences. On the
other hand, children from poorer families may feel it necessary and may
find 1t necessary that they {(the children) become employed in order to
supplement the family {ncome, as many Hispanic dropouts have indicated
{Borus et al., 1980).

Othar family variables found to be of impertance {p understaading early
school leavers include educaticnal attainment of both parents (Hill,

1979; Mare, 1980), family income (Lerman, 1972; Stroup & Robins, 1972);
and family structure (Howell & Frese, 1982). Children from homes where

only a single parent {s present are Teast 1{kely to remain ir the formal

school setting unt{l graduation. This may be due to financial
difficulties commonly found in single-parent families rather than due to
the structure of the homes per se (Shaw, 1982). Other aspects of
family background generally associated with early school leaving are
family size, housing conditions, and geographic location (Hi11, 1979;

Mare, 1980). Early marriage and pregnancy have also been found to be




strongly linked with early school leavers (Marini, 1978; Howell & Frese,
1982; Rumberger, 19833 and Waite & Moore, 1978).

Consequences for the tarly School Leaver. Research studies support

the widely held view that leaving high school without a diploma in hand

has several consequences. The costs of dropping out include difficulty
in finding employment, being relegated to lower status and lower paying
Jobs, and having less opportunity for advancement than high school
graduates. Dropouts also have lower 1ife-time earnings, and are more
1ikely to be the recipients of public assistance and welfare programs

{8eck & Muia, 1980).

More school dropouts are also unemployed. A further problem, then, for
these dropouts is idleness -- how best to spend the many hours that were
once taken up with schoolwork and school-related activities. B8iddle,
Bank, Anderson, Keats, & Keats (1981} found that early school leavers in ~
the United States are more disadvantaged in comparison to their
counterparts in other countries, Few inexpensive opportunities for
recreation are available to adolescents in the United States compared to
other countries. School dropouts in the United States are thus more
1ikely to engage in anti-social behavior. In addition, drnpouts face
other problems because of negative judgments of others as well as
negative judgments about themselves. Students who leave high school
before graduating are more likely to experience discrimination; to
receive disapproval from parents, friends, and society; and to devalue

themselves because of their decision to leave school.

Long term effects for early school leavers are also important to

determine even though they are still not entirely certain. Not a1l




investigators are convinced that students who leave scheol without
diplomas are dfsadvartaged in America. Several studfes have determined
that only minor differences exist among students fn peasurass of life
success when contrasting those who drop oyt from those who remain in
high school {Blake, 1973; Lovett, 1955; & Mueller, 1983). Moreover,
Bachman, Green and Wirtanen {1971} concluded from longitudinal data that
dropping oyt is a symptem of problems faced before ieaving school and
has few intrinsfc effects on subsequent attitudes, job success, or

del inquent behavior. It must be noted, however, that these studies
tend to be quite dated. The importance of having a high school dipioma
is 1ikely to be quite df fferent in the 1980's from what it was in the
1970's.

District-Level Concern for Eariy School Leavers

There is concern for early school leavers (dropouts) not only within the
academic community, but also at the school district level. For example, the
Research and Evaluation Branch of the Los Angeles Unified School District
{LAUSD) prepared a report in 1982 that presented two summarizatfons. The
first were findifngs since 1963 which related to the fopic of potential

early school leavers. The second was a summary of the District's own

research on the topfc of early school leavers sfnce the year 1965. {See

the Research and Evaluation Branch report, Early School Leavers: High

School Students who Left High School Befure Graduating, 1980-81, Repor:i do.

406, Los Angeles, Calffornia, Decembsr 1982.)




Previous research findings presented in '_AUSD's Report No. 406 indicated

that the most likely poteniial early leavers were students who

1. have poor attendance or behavior problemws
2. hve significant academic and achievement deficits

3. are members of ethnic minority groups as well as
of lower socioeconomic levels

have parents who don't have the wherewithal to provide
the resources important for academic success.
Previous LAUSD studies {according to LAUSD's Report No. 406)

indicate tha% early school leavers were students who

1. left school because of personal family problems
were unable t0 cope with school
believed they would be happier out of school
had parents less 1ikely to be white collar workers

had parents with very low incomes

were more likely to be Hispanic or Black

were more likely to be male
had poor reading ability, and high absenteeism

were older than peers

For the last 3 years the Research and Evaluation Branch of LAUSD has

used a district form entitled Record of Transfer to compile information on

the number of studonts who leave the District early -- without their high
school diplomas. This information is gathered monthly from each of the
District's 49 regular high schools and 83 other schools (i.e., continuation,
magnet) with students in grades 10-12. Presently, students who left school

early can be classified into *aree groups. First are the "check-outs”,




students who have withdrawn to perbaps attend another school or a

contfnuatfon school, and for whom records had not been requested. Second

are the "nonenrollees®, students who have not enrolled in schaol after an

academfc break. Third are fhe "absentees®, students with extremely high
rataes of absenteefsm. Students, their parents, relatives or neighbors are
interviewed to determine the specific reason for the student leaving school.
(See Record of Transfer, Appendfx 1.) Even though this procedure is in place
within LAUSD, two important questions remdfn unanswered. First, are sarly
schoal leavers truly dropouts? In other words, do students wha leave schaal
and do not enroll into another regqular high schoal attend arother less
traditional school setting such as an adult education school or a local
trade schoal? Second, do #arly school leavers actually tarminate their
formal aducation? Or do early leavers merely not enroll in schoal after an
academic break? Or are early leavers thase youngsters with high rates of
current absenteetsm? The LAUSD desfres the answers to these questions. The
district designatas students wha leave scheol with no recards of
transferring to anotheir schoal as L3 studeats -- students who are UNKROWN
and DROP.

Purpase of Present Study

The primary purpose of this investigation was Lo provide for the LAUSD
current informatfon on issues related to the group of students iabled as

“EARLY SCHOOL LEAVERS.™ Four specific questions were addressed:

1. Are carly school leavers bona fide schaal dropouts?
(Youngstars who are no longer enrolled in any educationa:
Process that might lead to the acquisition of a high school
diplema).




What are the primary reasons students from the LAUSD fn
particular, gfve for deciding to leave high school before
graduating?

What might the LAUSD do to retain students until
graduation?

What might the LAUSD do to return early scliool leavers
to their respective high schoois:

In addftfon to these primary questions, pertinent student demographic
information. such as marital status, employment history, family
contiellation was also obtafned. It is assumed that the district will
use the study's Tindings in formulatfng hypotheses in the testing of

strategies that ultimately will result in a decrease in the dropout rate.

And, that this informatfon should prove helpful to understanding better

current life styles of students who are true school dropouts.




CHAPTER II
SCHOGL. AND SUBJECT SANPLES

In this chapter of the report is presented a detajled description of the
sample of schools and of the subjects used to favestigate the eari, schoal

Teavers sample.
School Sample

Twelve target schocls were identified by the Research and Evaiuation Branch
of the Los Angeles Unffied School District {LAUSD)} to serve ac participating
schools for this investigation. Six were previously involved in ar earlier
study which focused on nonattendance at the senfor high level, (Rese¢xcch and

Ev.luatfon Branch, Los Angeles Unififed School District, 1974. Study of

Senior High School Absentees and School Leavers, Report No. 343, Los
Angeles, Californta). The remaining six senior high schools were selected
because of their high "early school leaver® rates. Five geographic .egfons
within the district are represented by the 12 participating se..ur hgh

schools.

Presented in Table 1 are the names, by geographic regfons, of the sentor
high schools used in this sample. (Note that all tabies follow the
References.} Also shown for each region and school are the total number and
percantage of "yas® and “no” responses given by stucents o indfcate their
willingness to serve as subjects in this study, and the total nu.oer and
percentage of teiephone contacts made to partizfpating and nongarvicipating
students. The data presented tndicate that the percentage of participating
students from the five regfons ranged from 19.3% to 11.3%, with the

12

22




Table 1

School Sample by Geographic Region, Leaver Responses for
Scheduled Interviews and Number of Telephone Contacts

Name of Senfor Leaver Responses for Total Humber of
High Schools Scheduled Interviews Telephone Contacts
N=12 Yes % No % N %

Regfon: Central 54 14. 316 85.4 370

Fremont? 20 11. 150 88.8 179
Washington 34 17, 157 82.2 191

Regfon: East Los Angeles 68 18. 284  80.7 352

Garfield 20 17, 95 82, 115

6
Rooseveit? 48  20. 189 79.8 237

Regicn: Harbor 46 11, 361 407

Banning 24 18, 106 130
Narbcane 22 7. 255 277

Region: Valley 24 15, 689 84. 813
Chatsworth a 13 6. 184 93, 197
Granada Hills 24 11. 187 88, =11
Grant a 47 28, 119 71, 166
Polytechnic 40 16. 199 83. 239

Region: West Los Angeles 82 17, 377 82. 459

Hami1ton? 30 16. 150  83. 180
Los Angeles 52 18, 227 Bl. 279

Total 374 15.6 2,027 B4.4 2,401 100.0

aParticipated tn the Los Angeies Unified School District, 1974, Report No. 343.




greatest involvement coming from senior high schools located in
the East Los Angeles regfon and the least involvement from the harbor
region. Of the 2,401 students contacted, 15.6% (N= 374} volunteered

to participate in this early school lsaver study.

Subject Sample

The students contacted were selected from the monthly Record of Transfer

forms submitted to Research and Evaluation Branch avery school month. The
Record of Transfer Form {34-H-136) indfcate the L8 studeats and the reasons

for leaving.

A total of 374 scajor high school students seyved as subjects for this
study. The coded reasons fur early leavers as indicated on the Record

of Transfer form {34-H-136) are, ful: time employment, institutfonalized
pupil, marriage, medical exclusfon. mflitary service, overage, whereabouts

unknown, and other reasons, such as deceased.

The 2,401 early leavers from the twelve schoois in the study served as
the pool from which leaver subjects were selected.

Table 2 presents the distribution of early school leavers by target high
school and by region. As can be seen, the frequency of leavers varfed from
region to ragion and from high school to hfgh school. Most of the 374
Teavers were from the four valley region schools (N =124}, while the two
Harbor schools were minimally represented. (N~ 46.) Yet, with regard o

percentages, the school having the leas. number of izavers was a valiey

school {Chatsworth, N= 13) and the school with the highest frequency was a

West Los Angeles school (Los Angeles High, M= 52).




Table 2
Leaver Sample by School and Seographic Region

Name of Schools ' Leaver
Na=12 '

Regfon: Central

Fremont
Washingten

Regfon: East Los Angeles

Garfield
Roosevelt

Regtion: Harbor

Banning
Narbonne

Regton: VYalley
Chatsworth
Granada Fills
Grant
Poalytechnic

Regton: wWest Los Angeles
Hami1ton
Los Angeles

Total




A comprehensiva description of the subjects in the sapple can be gained by

presenting demographic characteristizs and othar relevant infor ation in

four categories -- total leaver s2mple, gender, ethnicity, and

sthnicity-by-qender,

Total Sample Dec:riptors. The distribution of the total

lesaver sample by gender, ethnicity. and birthdate is pre.ented in
Table 3. An inspection of this taole reveals several notable

featyres regarding the sample's race, sex, and age distributions.

As can he seen, there was 2 somewhat higher proporticn of males

(M= 210, 56.1%) than females {N= 164, 43.9%) among the 374 subjects.
Nearly one-half were Hispanic {45.1%). The remaining half were Black
and White youngsters with an equal number coming from the two racial
groups {25.4% and 25.9%, respectively}. The numbers of American
Indian/Alaskan Native and Asian/Pacific [slander participants were
substantially low, comprisiag only 3.6% of the total sample. In
additfon, at the time this investigation was conducted, neariy
three-fourths {74.6%) of the sample subjects were 18 years or older.

The remaining 25.47 were 16 or L7 years of age.

Table 4 presents the susmary data for the total sample, broken down by
th2 last grade in which students were enrolled and the month of tne
academic year {(1983-84} that students were deleted from 3 high school's
enrollment roster. The table shows an almost equal aumber of students
left school from each of the three grades -- 119 {31.8%) from the 10th
grade, 127 {(34%) from the llth, and 128 (34.2%) from the 12th grade.

The proportion of students leaving school variad during the academic




Table 3
Total Leaver Sample by Gender, Ethnicity and Birthdate

Leaver
[tem M . 4
Gender
Female 164 43.9
Male 2190 56.1
Total 374 100.90
Ethnicit
American Indian/Alaskan Natfve 5 1.4
Astan/Pacific Islander 8 2.2
Black {not of Hispanic origin) 94 25.4
Hispanic 167 45.1
White {not of Hispanic origin) 96 25.9
Total? 370 100.0
Birthdate
1963 3 0.8
1964 21 5.6
1965 127 4.0
1966 128 34.2
1967 68 18.2
1968 27 7.2
Total 374 100.0

aHissing data
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Table 4

Last Emrolled Grade and Last Enroliment Date
for Total Lzaver Sample

Leaver
Item N %
Last E led Grade
10th 119 31.8
s 11th 127 34.0
- 12th 128 34.2
Total 374 100.0
. Last Enroliment Dite
~ : {Academic Year 1983-84)
1983 - September 9 2.4
. 1683 « Qctober 35 9.3
@ 1983 - November 33 8.8
s 1983 - December 21 5.6
1984 - January 76 20 3
1984 - February 54 11.8 .
1984 - March 44 11.8
1988 - April 29 7.8
1984 - May 54 14.4
1984 -« June ' 29 7.8
Total 374 100.Q

te. Data taken from written records maintained by LAUSD.
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year. One-fifth of this sample (N« 75, 20.3%) was officfaily dropped
from the schools’ rosters durfng January. Other noteworthy times are
May, near the close of the school year (14.4%), and February and March.
Table 5 presents {informatfon of a2 more personal note. MNearly ona-half
of the early Teavers (44.4%) Tive with both parents, and more than 2
third (37.1%) lfve with thefr mothers. Table 5 also indicates that the
educational levels of leavers' mothers and fathers wzre almost
identfcal. In generai, the majority of leavers come from iwo types of

homes -- with 1-2 (39.3%) and 3-4 (31.5%) children, respectively.

Gender Descriptors. Tables 6, 7, and 8 present summary data for the

total leaver sampl'e according to gender. The distribution of leavers

by gender for the five ethnic groups, by birthdates, ts presented in
Table 6. An analysis of this table reveals several important features
about this particular sample of early school leavers. First, by
examining gender and ethnic group afffliatfon, 1t is interesting to note

that the ethnic distribution is fdentical for males and females.

Table 6 aiso shows that, in general, the male and female early school
leavers fn this study were older than students typfcally found on high
school campuses. The majorfty of males (69%) and females (65.9%) were

18 or 19 years of age at the time the study was conducted.

The same pattern held true, i.e., no distinguishable differences hbetween
male and female subjects, when the sample was examined according to the
the Tast enrolled grade of the early school Teavers and those months of
the academic year in which there tended to be the highest school leaver

rates. It fs clear from the data presented fn Table 7 that both the




Table 5

Resident Adult, Level of Parent Education and Fumber
of Siblings for Tetal Leaver Sample

Laaver
Item R 4
Residert Adult for Leavers
X
2ath parents 164 44 .4
Rotheyr 137 37.1
Father 14 3.8
Grandparent{s) 8 2.2
Other 46 12.5
Total? 369 100.0
Parent Education
Father:

K-1Z2 years 243 85.3
13-16 yaars 35 12.3
17-18 years 5 1.8

¢ 19-20 years 2 0.7
| Tota1? 285 100.0
Mether:

K=1¢ y®ars 347 86.7
13-16 years 43 12.1
17-18 years 4 1.1
19-20 years 0 0.0
Totat? 354 100.0

Number of Siblings
L} 2 0.6
1- 2 137 39.3
3- 4 119 31.5
5- 6 59 16.9
7- 8 27 7.7
9.10 8 2.3
11-12 4 1.1
13-14 2 0.6
100.90

Tota1? 349

aMissing data.
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Table 6
Leaver Sample by Gender

(Sommzrized Across Ethmic Group and Birthdate)

Hale Female

(N = 210) {N = 164)

[tem N 4 N %
Ethnic Group
Amerfcan Indtan/Alaskan Native 3 1.4 2 1.2
Astan/Pacific Islander 5 2.4 3 1.9
Black 56 26.8 38 23.6
Hispanic 87 41.6 80 49.7
White 58 27.8 38  23.6
Total 209 1¢¢.0 161 180.0
Birthdate

1961 1 0.5 0 0.0
1962 0 0.0 0 0.0
1963 2 1.9 1 0.6
1964 16 7.6 5 3.0
1965 70 33.3 b6 34.2
1966 78 35.7 52 31.7
1967 36 17.1 33 20.1
1968 19 4.8 17 10.4
Total 210 100.0 164 100.0

LT COPY AVAILABLE
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Table 7

Leaver Sample by Gender
(Samsarized Across Last Envolled Grade and Last Enrollment Date)

Maje Ferale -
(N = 210} (X = 164) . .

Item n ) R %

Last Earolled Grade

10th 65 31.0 54 32.9 ,‘
11th 73 3.8 54 32.9
12th 72 34.3 56 34.1
.i

Total 210 100.0 - 164 100.0

ast Enroliment Dats

%Icaﬁiﬁic Year 1983-84)
1983 - September 1 05 8 4.9 ’
1883 ~ October 22 10.5 13 7.9
1983 -~ November 19 9.9 14 8.5 N
1983 ~ Decemher 13 6.2 8 4.9 i
1984 - January 41  18.5 35 21.3 :
1984 - February 29 13.8 15 9.2
1984 - March 27 12.9 17 10.4 :
1584 - April 14 6.7 15 9,2 }
1984 - May 29 13.8 25 15.2
1984 - June 15 7.1 14 8.5
Total 210 100.0 164 100.0
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male and female subjects tended to withdraw equally from the 10th, 11th,
and 12th grades. Likewise, for the male: and females, the highest
official exodus from the schools accurred during January and May of the

school year.

Table 8 shows a minor difference between the two sexes when the jeavers'
home situations were explored. Slightiy more females (46.6%) than males
(42.7%) reside with both parents, and fewer females {1.8%} than maies
(5.3%) reside with their fathers. No apparent differences exist between
the male and female subjects with regard to their parents' level of

education or the subjects' number of siblings.

Ethnicity Descriptors.  The assessment of the early school leavers for

1983-84 also required an analysis of the sa using an ethnicity-by-
gender perspective. In other words, do differences exist according to
racial group membership and sex of the subjects? For example, do Black

females differ from 8lack males with regard to their departure from

L}
school? Or, do most White males and/or Hispanic males reside with both

parents, their mothers, or other adults? The answers appear in Tables

9’ 10’ and 11.

Table 9 clearly shows that, for each of the five ethnic groups in the
study, male school leavers were in the majority. Clearly, the
difference between the leaver rate for males and females was lowest for
the 167 Hispanic students. Only a 4.2% difference between the number of
Hispanic males (N= 87, 52.1%) and Hispanic females (N= 80, 47.9%).

The differences in the leaver rate between the sexes was more pronounced

for the remaining four racial groups. The differences between male and




Table 8

Leaver Sample by Gender
(Semmrized Acruss Resident Adult, Level of
Parent Education ind Nember of Siblirgs)

Male Female
(N = 210) (N _= 164)
o
»

Item N N 4

Resident Adult for Leaver

Both Parents
Nother

Father
Grandparents(s)
Other

Tota)

Parent Education

Father:

K=12 years
13-16 years
17-18 years
19-29 years

Total

o e
S oM

- - - - -
o Saauiwuw

Mother:

K=12 years
13=16 years
17-18 years
19-20 years

Total
Number of Siblings

0

l- 2
3- 4
5- §
7- 8
9-10
11-12
13-14

Ll

. . .
O 00~ oh O
uh
(=]
— 3 L

o-ug
O = N O b o
- - - -

O = B 00 WU =

Ll o

- . * s * 8
O G Oh O WO OO Oh LI

Total 192 100.0




Table 9

Leaver Sample by Ethmicity
(Summarized Across Gender and Birthdate)

American Indfan  Astan/Pac.
Alaskan Native Islander B8lack Hispanic White

(K= 5) (N = 8) (N=94) {N=167] (N =96)
Ttem N % N % N % " N %
Gender
Female 2 40.0 3 275 38 40.4 80 47.9 38 39.6
Male 3 60.0 5 62.6 56 59.6 87 52.1 58 60.4
Total 5 100.0 8100.0 94 100.0 167 100.0 96 100.0
Birthdate
1961 0 0.0 0 0.0 0 00 0 0.0 1 1.0
1962 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0
1963 0 0.0 0 0.0 0 0.0 2 1.2 1 1.0
1964 0 0.0 0 0.0 4 43 9 5.4 9 9.4
1965 2 40.0 4 50.0 36 38.3 66 39.5 18 18.8
1366 2 40.0 3 37.0 31 33.0 47 28.1 42 43.7
1967 0 0.0 1 125 16 17.0 28 16.8 21 21.9
1968 1 26.0 0 a.c 7 7.4 15 9.0 4 4.2
2
Total 5 100.0 8100.0 94 100.0 167 100.0 96 100.0
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fepale students for these groups were Asian/Pacific Islander, 25.0C%;

Whita, 80.8%; Amerfcan Indfan/Alaskan Natfve, 20.0%; and Black, 19.Z%.

Another feature worth mentfonfng is chronological age as it relates to
ractfal group membership. For this sample, the highest percentages of
leavers from four of the five ethnic groups were 18 and 19 years old.
The one exception was the White leaver group. The majority of these

subjects were 17 and 18 years old.

[t is interesting to note that the pattern estab!fished by Hispanic
leavers varied in comparison with the other four groups from the
secondary level, For the other four groups the lowest percentage of
Teavers left school during the 10th grade and the highest percantage
during the 12th gradc. The opposite was true for Hispanic leavers. The
greatest number (43.1%) left during the 10th grade and the lowest number
during the 12t grade {25.1%). As previously found, it was during
January, February, March, and May that the largest percentages of
leavers were officfally terminated rom school. The information
concerning last enrolled grade and last enroliment date is shown in

Table 10,

An analysis of the data displayed in Table 11 shows the following

trends:

(1) The majority of leavers from the American Indian/Alaskan
Native, Asian/Pacific [slander, Hispanic and White ethnic
groups lived with both parents. However, 3 highar percentage
of Black leavers lfved with their mothers rather than with

both parents.




Table 10

Leaver Sample by Ethmicity
{(Summarized Across Last Enrolled Grade and Last Enrollment Date)

Amerfcan Indfan Astan/Pac.
Alaskan Natfve Islander Black Hispanic
(N = 5) (N = 8) {N =94) (N = 167)
Item N % N ] N % N %

Last Enroilment Grade

10th
11th
12th

Total

Last Enrollmant Date
cademic Year 1993-84)

1983 - September
1983 - Qctober
1983 - November
1983 - December
1984 - January
1984 - February
1984 - March
1984 - April
1984 - May

1984 - June

i
PO W

13.
16.
14,
7.
15 16.

N N
(=] OO0 0000OO
L] L] L] - L] - L] L] - -
<o ODD0o00000000

QO ~,MN~SFOOoO0O00
~Na

w O = (O = = ) (D
“d
- L] - - L]
Y= N N R
- - - L] - L] L] L] - -
N RO G RIS O~
- - - - L] - L] L] - L] -
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% 100.0 167 100.
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Table i1

Leaver Sample by Ettmicity
(Sesmarized Across Resident Adult, Leve] of

Parent Edccation and Number of Siblings)

American Indian Astfan/Pac.

Alaskan Natfve Islander Black Hispanic Khite
ZhS T Wed Wew ®elen D

_ [tam —F§F 3 I N 3
- Resident Adult for
Both parents 2 50.0 6§ 75.0 34 36.2 84 50.9 37 39.4
Mother 2 50.0 0 0.0 42 4.7 S1 30.9 40 42.6
Father 0 50.0 0 0.0 5 5.3 2 1.2 7 7.4
Grandparenz(s) 0 0.0 - ¢ 0.0 2 2.1 4 2.4 2 2.1
Other 0 0.0 2 25,0 11 11.7 24 145 8 8.5
A Total 4 100.0 8 100.0 94 100.0 165 100.0 94 100.0
S Pareat Education
Father:
K-12 years 3 100.0 S 62.5 65 84.4 122 99.2 45 64.3
13-16 years 0 0.0 3 37.5 10 13.¢ 1 0.8 21 30.0
17-18 years 0 0.0 ¢ 0.0 2 2.6 0 0.0 2 2.9
19-20 years 0 0.0 0 0.0 0 0.9 0 0.0 2 2.9
Total 3100.0 8 100.0 77 100.0 123 100.0 70 100.0
Nother:
k=12 years 4 100.0 S 62.5 83 88.3 155 99.4 57 4.8
13-16 years 0 0.0 3 37,5 1 11.7 1 0.6 28 31.8
17-18 years 0 0.0 g 0.0 0 0.0 0 0.0 3 3.4
19-20 years 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0
Total 4 100.0 8 100.0 94 100.0 156 100.0 88 100.0
Humber of Siblings
0 0 0.0 0 0.0 0 0.0 0 0.0 2 2.3
l- 2 3 75.0 S 62.5 31 135.2 46 28.8 49 S7.6
3. 4 1 25.0 2 25.0 29 33.0 4 33.7 23 27.1
S5« 6 0 0.0 0 0.0 15 17.1 3% 24.3 S5 5.9
7- 8 0 0.0 0 0.0 8 9.1 14 8.8 5 5.9
9-10 0 0.0 0 0.0 3 3.4 4 2.5 1 1.2
11-12 8 0.0 1 12.5 1 1.1 2 1.3 0 0.0
13-14 0.0 0 0.0 1 1.1 1 0.6 0 0.0
Total 4 100.0 8 100.0 88 100.0 160 100.0 85 100.0




(2} Three ethnic groups recorded high percentages indicating from zero
to four siblings (American indian/Alaskan Rative, 90.0%;
Asian/Pacific Islander, 87.5%; and Anglo, 84.7%). The remaining
two groups, Black and Hispanic, reported having as few as one
sibling to as many as 14 siblings. For these two groups, there
was also a considerable spread in the pattern connecting the

number of sibiings.

D. g;hnititx-by-Gender Descriptors. When this sample of leavers

is examined by ethnicity and by gender, several findings are wor'th
noting.
(1) For a1l five ethnic groups, regardlass of sex, the majority of

leavers were 17, 18 or 19 year-olds (Table 12).
Only the Hispanic group tended to have the largest percentage
of leavers, male (43.7%) and female (42.5%), leave school

during the 10th grade (Table 13).

For all five ethnic groups, regardless of sex, the greatest number

left officially from January through March, and in May (Table 13).

The majority of subjects from all five ethnic groups tended to

Tive with both parents or with their mothers (Table 14).

in comparison with the four other ethnic groups, both male and

female White squects reported having parents with the greatest

amount of formal education (Table 14).




(6)

More Than 80% of American Indian/Alaskan Native, Asian/Pacific
Islander, and White leavers reported having between zero to four
siblings. Only Black and Hispanic leavers did not display this
pattern. Of Black males, 37% had from 5 to 14 siblings and 24.3%
of Black females had from 5 to 14 siblings. The S to 14 range of
siblings was true foir 33.7% of the Hispanic males and 41.6% of the

Kispanic females.

30

4




1€

" it

®
Table i2
Leaver Saxple by Ethicity and Gencer
(Svsmarized Across Birthdate)
Amerfcan Indian Astan/Pac.
Alaskan Native Islander Black Hispanic White
(% = 5) {N = 8) {N = 94) (N = 167) (N = 96)
Male Female Male Female Mate Female Male Female Male Female
Item | X H 4 ] % N 4 ] 3 ] 1 N 4 h 4 N 4 N 4
Birthdate
1961 0 90 0 0.0 0 0.0 0 90,0 0 0.0 0 9.0 0 0.0 9 0.0 1 1.7 0 0.0
1962 9 00 0 0.0 0 0.0 0 000 0 0.0 O 0.0 0 0.0 0 0.0 0 0.0 0 0.0
1963 0 00 0 0.0 © 0.0 0 0.0 0 0.0 0 0.0 1 1.2 1 1.2 1 1,7 0 o90.0
1964 0 09 0 0.0 O 0.0 0 0. 2 3.6 2 53 7 8.0 2 2.5 71 121 2 5.2
1965 2 66.7 0 0.0 3 60.0 1 33.3 22 39.2 13 34.2 33 38.0 33 41.2 10 17.3 8 21.1
1966 i 23.3 1 5.0 2 40.0 1 33.3 20 35.7 12 31.6 27 31.0 20 25.0 25 43.1 17 44.7
1967 0 0.0 0 9.6 0 0.9 1 33.3 10 17.9 7 18.4 13 14,9 15 18.8 13 22.4 8 21.1
1968 0 0.0 1 .0 0 00 0 00 2 3.6 4 105 & 6,9 9 11.3 1 1.7 3 7.9
atal 3100.0 2100.0 5100.0 3100.0 56 100.0 38 100.0 87 100.0 80 100.0 58 190.0 38 100.0
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Tablie 13

Leaver Sauple by Etheicity and Gender
{Summarized Acrass Last Enrolied Grade and tast Enroliment Date)

Merican Indfan AsianfPac,
Alaskan Mative 1slander Black Hispanic Khite
{N=5) (N = 8) (N = 94) (N = 167) (N = 96)
Male temale Male Female  Hale Female Male Female  Hale Female
1tem ;] 1 N 1 N 1 N 1 N 4 N 1 | 4 N 1 N X /] %

Last Enrolled Date

10th . . . . S 11 19.0 9 23.7
1th . . . . S 21 36.2 12 31.6
12th . . . . . 0 26 34.8 17 447

Total 3 100. . . . .0 58 100.0 38 100.0

tast Enrollment Date
[Academic Year 1923-84)
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Item

American lndian
Alaskan Native
(k= 5)

Female

Restident Adult For

£e

Leaver

Both parents

Mother

Father
Grandparent{s)
Other

Total

Parent Education

o

[—] [—R—N-—-N—N-—]

Father:

K-12 years
13-16 years
17-18 years
19-20 years

Total

Mother:

K-12 years
13-16 years
17-18 years
19-20 years

Total

cCoom
8 (=]
=R —N—0—]
[—] OCooo

SO oM N

8 (=]
[—N—N—N—]
[—] [—N—N—N—

~

(- =N

2 100.

1 100.

0
0
0

1 100.

[—N—N—N N

2 100.

teaver Sample by Ethaicity and Gemder
(Summarized Across Resideat Adult, Leval of Pareat Educatioa and Mumber of Siblings)
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Table 14 {Continued)
1

Leaver Sample by Ethaficity and Geader

(Sumsar$zed Across Resident Adult, Level of Pareat Education and Xumber of Stblings)
Male

3 100.0 51 100.0 37 100.0 83 100.0 77 100.0 50 100.0 35 100.0
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CHAPTER II1I
Nethodology

Presented in this section of the report is the methodology used to
1nvestiga§e the early school leavers. Described first is the recearch staff
responsible for conducting the varjous phases of the étudy. Next, f¢

a step-by-step description of the procedure and data collection iastruments

designed to obtain information from the student participants.

Research Staff

Eight Pupil Services and Attendance (PSA) workers and eight relief clerks
served as the research staff for this investigation. The :SA personael
selected by the Director of Student Adjustment Services, were all full-time
district employees during the regular academic year. On the other hand, the
the eiﬁht ralief clerks were hired by the District specifically for this
study, although some had pr2viousiy been part-time employees of the
District. Included in the PSA and relief clerk groups were persons who

spoke both English and Spanish.

The entire research staff participated in a 10-day training series designed
to familiarize them with the study's purposes, design, implementation, data
collection, and data preparatfion stages. In addition, because the training
was both didactic {i.e., focused on specific content areas) and
experiential, the staff members were required to perfourm certain behaviors
and activities designed to (a) expose them to their assigned tasks; (b)
provide them with hands-on experience {in complieting the data collection

instruments; (c) teach them the skills of interpersonal interviewing;




and; {d) establfsh procedures for the reporting and synthesizing of data
gathered during the implementation of the study.

Procedure
The actual investigatfon consistéﬁ of four phases, each conceived to {a) ~
employ the relfef clerks and PSA counselors; (b} make use of certain school

resource data for contacting students., e.g., school cumulative files,

emergency cards, registratfon cards; {c) specify particular leaver-staff

contact procedures for telephsne interviews and person-to-person !
interviews; and {d) utflize definftec locations for the procurement of N
leaver data, by home vistts or teiephone calls. A detafled description of

the procedures characterizing 2ach phase follows.

Phase 1. The relfef cleris and PSA counselors worked together at each \
school site. The first responsibility of the clerks was to gather from i
available schoo! sources, 2.9., cumulative files, all information needed to
complete the early school 1eavers®' Cumulative Recnrd Summary Forms. (See
Appendix 2.) The relief clerks' second responsfbility was to telephcne the
homes of the early school leavers t0 schedule appointments for home

interviews. These fnterviews were conducted by the PSA counselors.

More specifical.y, the task of the relief clsrks at each schonl was to
telephone 60 randomly selected earlv school j2avers. The former students'
names were se'.cted from thewe appearing on the District's Record

of Transfer forms. The telephone numb:<c were obtsined from available
schoo! records. Ouring the telephone - 3.acts, the relfef clerks iaformed

the leavers, or their parents or guardlans, atout the purpose of the study,




the responses to be solicited from the participants, the confidential

{ssues associated with the study, and the total time required to complete
the interview. Following this briefing, the relief clerks attempted to
schedule a date and time for the PSA counselors to make home visits to those
leavers volunteering to participate in the study. (See Appendix 3 for copy

of "Agreement to be Interviewed by Counselor" form.)

The relief clerks performed all of their duties at the 12 target high
schools between the hours of 8 a.m. and § p.m. The counselors conducted
their leaver intarviews during bot* day and night hours, depending on the

availability of the early school leavers.

In summary, during Phase 1 the relief clerks scheduled leaver interviews for
the PSA counselors; contacts were made with the early school leavers using
available school records; the interviews were designed to be person-to-

[
person {i.e., PSA counselor and leaver)}; and, the leavers' homes were the

location sites for the scheduled interviews.

Phase 2. During this phase the P3A counselors completed all of the tasks
that the relief clerks accomplished durin~ Phase 1. That is, the PSA staff

selected leavers from the Record of Transfer forms, and using available

telephone numbers, made appointments for their (the PSA counselors) home
interviews. As the counselors telephoned leavers to schedule appointments,
the relief clerks continued to gather information needed to complete the

Cumulative Recoyd Data Summary forms. Hence, it was the duty of the PSA

counselors t0 schedule leaver interviews and the duty of the relief clerks
to gather pertinent leaver demographic information. The primary source

from which leaver contacts were made continued to he telephone numbers
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obtained from available school records; the inter.iews continued to be
person-to-person; and the location for the interviews remained 2t the home

of the leavers.

Phase 3. This phase was characterized by the presence of only one

staffing group, the PSA counselors. The relief clerks no longer worked on
any aspect of the project. The services of the relief clerks were

terminated at the conclusion of Phase <.

Uuring this phase the PSA counselors completed three tasks: First, to
telephone the leavers using available school records; second, to give the
priefing previously described to leavers or thefr parents/guardians; and,

third, to conduct leaver interviews by telephone.

The distinguishing feature of Phase 3, was that leaver-staff contact
occurred by telephone communication rather than by person-to-person

conta ts.

Phase 4. Once again only the PSA counselors were involved with the

project. It was during this pnase that the Record of Transfer furms were

no longer used ac the primary source for contacting Teavers. Instead, the
counselors obtained addresses from whatever sources were available. They
then attempted to locate the early school leavers with a personal visit to
the home or the nefghborhood where the leaver was thought to reside. Jnce
contact was made, the interviews were usually completed in the leavers’

homes .




To recapitulate, in Phase 4, the PSA counselors alone implemented the study.
What is significant about this phase is that the PSA counselors used the
available addresses only as a starting point for locating leavers. In some
cases, the addresses led only to a particular nefghborhood. The PSA
counseiors then took the initfacive to make the necessary inquiries and to
use whatever information they could gather to facilitate locating the early

school leavers.

Instruments
Several instruments were developed for use in this study. The first, the

Cumulative Record Data Summary form, was designed to obtain demographic

information about the early school ieavers. This form solicited from the
respondent information such as residence, birthdate, ethnicity, grade
placement when leaving high school, and the month of the academic year last

attended. A second instrument, the Studeat Interview, ,was developed to

gather information about the leavers’ {a) dropout history, (b) reasons for

leaving high school, (c) feelings about various aspects of the high school

experience, (d)} past and presant activities, (e} academic and general future
plans, (f) reflections about their high schools, and (g) recommendations for
the improvement of high schools. (See Appendix 3 for copy of Student

Interview.) A third instrument was the Completion Check Sheet on which

leavers' appointments were noted, as well as other indicators that a case

was completed. (Copy of Completion Check Sheet is presented in Appendix

5.) Lastly, there was an finformal consent form developed. In addition to




these instruments, tha relief clerks and PSA counselors developed a daily
telephone 1og to monitor home calls and a summary telephone lo¢ sheet %o

report the nueber of calls made daily, what percentage of calls resulted

in leaver appointments, the number of contacts made to reach a particular
leaver before the finalization of an appointment, and other miscelianeous
comments regarding the telephone conversation with ieavers and their

parents or guardians.
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CEAPTER IV
AAALYSIS OF iNFORMATION

This chapter des¢ ibes the results obtained from the 374 early school
Jeavers who served as the basis for this investigation. The discussion of
the results is ordanized into seven sections. Each represents the foci used
to gather knowledge about the early school leavers. Specifically, the seven
foci ¢oncerning the early school leavers were:

1. report of dropout history

2. reasons for leaving high school

3. feelings about varinus aspects of high school
experience

4, activities {past and present)
5. future plans {academic and general}
6. reflections about their high schools

7. recommendations for fimprovement of high schools

Report of Dropout History

In order to obtain perceptions regarding their dropout history, the early
leavers were requested to provide {(a) the last grade they attended at their
respective high schools, (b) the portion of the academic year completed,
i.e., complete or partial year, and (c) the month and year of their last

attendance date.

The data presented in Table 15 indicate a slight trend among the total
sample of school Teavers. As the students moved through grades 1G, 11, and

12, the dropout rate {increased.

(8] |
[




Table 15

Last Enrolled Grade snd Last Enrolliment Date
Reported by Total Leaver Sample

¥
Leaver
Item N »
Last Enrolled Grade
10th 106 28.8
1ith i17 31.8
12th . 145 39.4
Total . 368 106.0
Last Enroliment Date
{Academic Tear 1083-84)
1933 - September 22 6.1
1983 - Qctober 22 6.1
. 1983 - November 48 13.1
‘ 1933 - December 6 9.8
-. 1984 - January 60 16.4
1984 - February 50 13.6
1984 - March 29 7.9 N
. 1384 - Aprql 36 9.8 :
1984 - June 31 8.5
Total 366 100.0 ,

te. Data taken from leaver interviews.

—
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Another finding showed that very few of the early school leavers completed

full academic years and then dropped out or just did not return to school.

Rather, the aimost universal behavior was completion of only a portion of

the academic year, since 99.2% of the l2avers (N= 342) reported that their
exit was made during the time they were enrolled and attending school. From
the data shown fn Table 15, it is again clear that the early school leavers'
left school in greatest numbers during the early months of the calendar
year. January (16.4%2) and February (13.6%) were the most active months;

however, November (13.1%) was close beusind.

The District's records showing when students were last enrolled {Table 4)
and the leavers' report of date last enrolled (Table 15) are not consistent.
However, this discrepancy occurs because the leaver knew when he or she
actually left school, while the District continued to carry the studznt

until there was some verification tnat the student had actually left school.

Reasons for Leaving High School

As previously mentioned, the interviews were dasigned to provide both a
quantitative and qualitative description of early school leavers. The
responses were analyzed by (a) calculating the number and percentage for the
yes-no and agree-disagree items, ) summarizing all responses to the open-
ended items, and (c) recording whatever comments were made. The data
presented in Table 16 summarfze the responses of the early schocl leavers
who were fnterviewed. 1In general, the leavers' responses to the items fn
this section indicated that they rejected a greater number of the reasons
given for leaving (i.e., higher percentages of "no” responses) than

accepted them {i.e., low percentages of "yes® responses). The percentages

of "no” responses ranged from a high of 98.4% to a low of 60.1%; the "yes"
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Yatle 16

Reasons Giver by Leaver Sample
for Leaving School Early

Resbense
yes No
Reasons R iy

Transportation 27 10.0 $0.0
Poor Grades 148 39.9
Marriage 10 2.7
Financtial Difffcuities 78 21.0
Teacher Problems 51 24.3
Health §3 14.3
Suspension or Expulsion 42 11.3
Students at the School 74 20.0
Hostila School 41 11.1
Family Reasons 39.1
School Behavior 62 16.8
18 yezrs or older 123 33.2
Juvenile Court Placement 6 1.6
Work Responsibilities 29.8
Other 30 22.6




responses from 39.9% to 1.6%. It would, thus, appear that the early schoo!
leavers are clearer about the reasons that were not important in their

deciston to leave scnool.

When the specific items are examined, ft 1s obvious that (a) poer grades
(35.9%), (b) family reasons (35.1%), (c) 18 years or more 133.2%), (d) work
responsibilities (29.8%), and (e) teacher problems (24.3%) were the most
popular reasons for deciding to leave school before graduating. In
contrast, (a) juvenile court placement (98.4%), (b) marrtage (97.3%), (2)
transportation (90.0%), and (d) hostile school (88.9%) were most often cited

as "no" responses, not important in deciding to leave.

Ccmments were recorded by the iaterviewers when leavers' were directly
asked, "Why did you leave hich school before graduating?”™ The informa.ion
gbtained during these one-to-one contacts confirmed the quantitative data
presented in Table .6 and, at the same time, provided a qualitative
dimension that substantially strengthened the knowledge about why students
leave school before graduating. The leavers' open-ended comments were
primarily related to school. By far, the most frequently cited reason was
that the leavers felt school was boring. The second most cited reason was

that the leavers were behind on credits, and therefore could not graduate.

Schooi related problems that were frequently mentioned by the early school
leavers dealt with teacher problems ("Teacher graded unfairly. Gave me C's
and D's. 1 did my work. Members of sports teams got higher grades with the
work."), matter of truancy and lack of attendance ("Levt to go to Mexico to
get away from probiems -- school, girlfriend, gang, home"), and removal
because being over 18 years old ("Mrs. _, teacher in Attendance Office,

said 1 couldn't go back to schoe~l another semester because 1 was 19").
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The jeavers' reasons for early school departure were not con.fned to

' academic matters. The most frequently mentfoned reason for leaving school
before graduation, school related and otherwise, invoived work
responsibilitfes. Illustrative of this point is the comment one leaver
offerad: "I must work to support my kid.” Two other personal reasons were
also frequentiy mentioned -- home responsibilities and pregnancy/baby care.
Examples are, *I must work to help support my family® and *Girlfriend had a
baby and I had %o get a job.®

Other reasons given %o the open-ended question, "Why did you leave high
school before graduatfon?® include kicked out, sick, couldn't communicate

wita counselors, and discipline problem.

As previousiy noted, an important focus of this study was to ascertain “why®
garly school leavers exft prematurely. While the orfgfnal amalysis looked
at this issue for the total sample, informatfon was also needed as it
relates to ethnictty and gender. (For the Amerfcan Indian/Alaskan Native
and Astan/Pacific Islander groups caution must be taken with the findings
because of the very small numbers.) These summary dJata are presented in
Table 17. 1t is interesting to note that, across all five ethnic groups, ft
was (a) poor grades, {b) family reasons, (c) 18 years or more, and {d) work
responsibilities that most often emerged as reasons for leaving school
early. The number one reasons, i.2., the reason having the highest

Percentage, for each ethnic group follows:

Ethnic Group Number One Reason
American Indian/ Poor grades {100.0%)
Alaskan Natfve
Astan/Pactfic Poor grades (62.5%)
Isl ander
48
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Yable 17
Leaser Sample Reasons for Leaving Schos) by Gendir and Ethaicity
(% = 370)
American irjiam’gllaskan Native Asian/Pacific islander
M= H=28
T Vale (N =3) Female (N = ¢} Total T Male (H=135) Femaie (K = 3] Total

Reasons for Leaving Yes No Yes o 3 Tes Ho Yes Ho 3

Schoo) 1 1 N3 N % Yes fo 3 [ 1 N 3 €5

Transportation problems 0 0,0 2 100.0 0 0.0 1 100.0 0.0 100.0 i 20.0 4 B0.0 0 0.0 3 160.0 12.5

Poor grades 2100.9 0 0,0 0 0.0 1180.0 66.7 33.3 1 20.0 4 80.0 2 68.7 1 33.3 62.5

Marriage o 0,0 2 100.0 0 0.0 1 100.0 0.0 100.0 0 0.0 5 100.0 f 9.0 3 100.0 0.0

Financiatl difficulties 0 0.0 2 100.0 0 0.0 1100.0 0.0 100.0 2 40.0 3 60.0 0 0.0 3100.0 26.0

Teacher problems 0 0.0 2 100.0 0 0.0 ¥ 100.0 0.9 100.0 1 20.0 & 809 2 66.7 "1 333 1.5
3 Health 0 0,0 2100.0 0 0.0 1 t00.0 0.0 100.0 0 0.0 5 100.0 0 0.0 3 100.0 0.0

Suspension 1 §0.0 1 0.0 0 0.0 1 100.0 33.3 66.7 2 40.0 3 60.0 1 33.3 2 66.7 37.5

Students at the School 0 0.0 1100.0 0 0.0 1 100.0 .0 100.0 0 0.0 S 100.0 0 0.0 2 100.0 0.6

Hostile school 1 50.0 1 50.0 0 0.0 11000 33.3 66.7 1 20.0 & 80.0 1 333 2 66,7 25.0

Famtly ressons i 50.0 I 50.0 1100.0 0 0.¢c 66.7 33.3 2 40.0 3 60.0 2 66.7 1 13.3 s0.0

School behavior 1 50.0 1 50.0 ! 100.0 0 0.0 $5.7 33.3 1 20.0 4 80.0 2 66.7 1 33.3 378

16 years or more 1 50.0 1 50.0 0 0.0 }100.0 33.3 66.7 3 50.0 2 40.0 0 0.0 3 100.9 37.5

Juvenile court placement 0 0,0 2 100.0 0 0.0 1 100.0 0,0 100.0 0 0.0 $ 100.0 0 0.0 3 100.9 0.0

Mork responsibilitles 0 0.0 2100.0 0 0.0 1100.0 0.0 100.0 3 6v.0 2 40.0 0 0.0 Jop9  37.5
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’
Table 17 (Continued)
teaver Sample Reasons for ti;“ :ghoi by Gender and Ethaictity
-
Hispanic
{N + 167
s (K= emale (N = 38] Total Hals {Wﬁuz} Female [& = 30 To;al

fieasons for Leaving Yes Ro 3
School 1 e M o oy Yoo W
Transportation problems 3 5.6 51 9.4 23 6.5 9.5 10 1n.8 75 88.2 & n %0.2
Poor grades 1 20.4 43 79.6 14 27.2 712.8 A0 47.1 A5 £2.9 36 L K] 53.7
Macriage ¢ 0.0 54 109.6 O 0.0 100.0 4 4.7 81 9.3 6 Nn 93.8
Financtal difficulties 10 185 4 @15 6§ 6.3 083.7 26 0.6 59 9.4 19 &0 2.6
Teacher probleas 13 4.1 41 25.9 |4 29.4 20.6 17 20.0 €68 80.0 10 68 83.4
tealth ~ I 5.6 S “U A4 & 9.8 90.2 13 15,3 72 84.7 8 81 1.2 8.l
Suspension 8 14.2 46 B5.2 1 12.0 89.0 13 15.3 72 M.? 2 % 9.2 93.2
Students at the school 9 6.7 45 83,3 8 19.5 81.8 21 24,7 6% 5.3 12 & 684.8 79.9
Hostile school 7 11.2 A6 B6.B 7 15.4 8%.6 5 5.9 00 94,1 & M 9.7 93.9
family reasons 22 40.1 32 s59.2 13 .0 .0 31 6.5 54 63.5 W 39 49.4 §6.7
School behavior 8 4.8 46 85.2 11 20,7 7193 18 21.1 6 9.8 & 70 9.9 86.5
18 years or more M M4 ¥ 3.6 NN 30.8 §9.2 39 45.9 46 54.1 20 58 N.?7 64.0
Juvenile court placement 3 5.7 5C 9.3 0 33 %.7 1 1.2 84 9.2 1§ M 10.7 43 .8
Work responsibilities 13 245 40 5.5 8 23.] 1.9 38 4.7 42 55.3 19 & 5.9 65.2
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Tatle 17 {Coatinued)

Leaver Ssaple Reaseas for len?ing Sgh;ol by Gender avd Etkaicity
n= 370

White

_ (N = 96)
Leav] e - remale = To;al
Reascns for Leaving Yes Yos Ho
School 3 [ I ¥ 3 i 3 Yes o

Transportation problems 7 12,1 8 8.9 5 13.5 32 B86.5 12,6 8.4
Poor grades a1 46.6 31 5.4 15 405 22 59,5 44,2 655.8
Marriage 0 0.0 58 100.0 g 6.0 3 100.9 0.0 100.0
Financ §al difficulties B8 13.8 50 B86.2 7 18.9 30 80.1 15.8 84,2
Teacher problems 17 29.3 41 20.7 13 3.% 24 b64.9 1.6 46.4
Health B 13.8 50 @6.2 4 10.8 33 89.2 12,6 81.3
Suspension r 121 51 8.9 4 10.8 33 89.2 11,6 88,2
Students at the school 10 17,2 48 B82.B 12 32.4 ° 61.6 23.2 16.8
ltostile school ? 12,y 51 8.9 7 8.9 W 8.1 14,7 85.3
Family reasons 15 265.7 43 M.} 13 3.1 24 4.9 29.5 10.5
School behavior 1t 13.0 47 8.0 4 10.8 233 B89.2 15.8 84,2
18 sears or more 19 32.8 39 67.2 10 27.0 27 n.0 30.5 69,5
Juvenile court placement 0 0.0 58 100,0 0 0.0 37 100.0 0.0 100.0
Work responstbititfes 16 28.1 4 n.s g 24,3 28 75.7 2.6 1.4




Black ramily reasons (38.0%)

Hismntc Poor grades (46.3%)

Khite Poor grades (43.8%)
Thers was also some interest in ascertaining whether within each ethnic
group, differences sxist between the two sexes with regard to the reasons

for leaving school early. Wotable di fferences were:

Poor Grades:

1. American Ind‘lanfﬂiaskan Native - male (100%) -- famale (0.0%)
2. Astan/Pactfic Islander - female (66.7%) -~ male {(20.0%)
Family Reasons:

1. Astan/Pacific Islander -- female (66.7%) -- male (40.0%)
2. Hispanfc - female (50.6%) -- male (36.5%)
School Behavior:

1. Astan/Pacific Islander - female (66.7%) -~ ‘male (20.0%)
2. Hispanic -~ male {21.1%) -- female (5.1%)

Work Respon.ibilities:

Hispanic - male (44.7%) -~ female (24.1%)

Feelings ahou’: Aspects of High School Experience

A grecedure employing Likert-type self-report items was usad to determine
the early school leavers' feelings about their school experiences and their
educational values. Consonant with Likert-type inventories, the statements

wer2 presented in both positive and negative forms.

Presented in Table 18 are the early jeavers' responses according to the
degree of agreement/disagreement registered for 12 statements. An analysis
of this tabie Indicates that, In general, the leavers in this sample held

extremely pasitiva attitudes about lsarning, education, and the high school
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Table 138

Leawmr Sample’s Feelings Abowt School
Schws! Experience, and Educatiomal Yalues

Responses
Strongly Strongly
Disagree Disaqree Undecided Agree Agree
Item N 4 N b4 N p4 N p4 N %

My expactations about schoo!
were too high. 23 5.2 201 54.2 42 11.3 84 22,6 71 8.7

I felt lonely when I was in
high school. 67 18.0 221 59.2 . 66 17.7 10 2.

“ne teachers at my high school
were open to me. 19 5, 77 20.8 . 57.6 21 5.

I believe education plays 2
meaningful role in shaping
my 1ife.

If I wished to speak to my
high school principal, I
felt comfortable in doing
50, . 114 20.6

bel{eved 1t was important to
work for good grades in nigh
school.

My high school encouraged; its
students to be active in
school affafrs and activities.

I belfeve 1t was important to
graduate from high school and
recaive my high school diplama.

If I wanted to talk with my
cognselor, 1 was sure that the
counselor would speak with me,

My interest in schocl was ahsent
by the time I reached high
school. 43 11.5 188 50.7

[ beliave Tearning {s important. 0 0.0 2 0.5
I was smart enough and Possessed

the necessary abilities %o
_graduate from high schoo!l, 0 0.0 3816.3

- -

51




diploma. Almost the entire sample {39.1%) "agreed” or “strongly agreed”
with the {tem, "I believe 12arning {s important” while over 90% similarily

rated:
o "I belfeve education plays a meaningful role fn ay 1ife® (90.6%)

o *I believed 1t was important to work for good grades in high
school® (91.9%)

o "I betieve 1t was important to graduate from high school and
recefve my high school diploma (94.1%) -

Other statements el:2ited some response variance from the lazvers.

Two such items were relatc %0 school persoanel. For example, 1-

response t0 the statement, "The teachers at my high schcol were open to me,”

there was 25.9% disagreement, 10.8% undecided, and 63% agreement among the

early leavers sample., Likewise, the statement, “If I wished to speak to my \
high school principal, I felt comfortable in doing so,” there were 36.5% i
*disagree” responses, 12.6% "undecided” responses, and 50.8% “agree” ':
responses. There were also some leavers who believed their “"expectations ‘

about school were too high® {28.3%) and those who felt their “{interest in

school was absent by the time they reached high school® (31.2%). s

Another area 5f concern was the {ssue of ethnicity and gender as related ° ‘
to school experiences and educational values. Several f.ndings in Table 19 -
are worth noting. First, there appeared to be a consistent pattern of
agreement between the sexes for all ethnic groups except the Asian/Pacific *
Islander and 8lack grcups. In general, the males in these groups tended to
be more varied in their agree/disagree responses than were the females. For
example, in response to the {tem, *I felt lonely when 1 was in high school,*® !
100% of the Asian/Pacific Islander femiles responded "disagree.” Yet, 20% ‘

of the males from this gr. p responded "strongly disagree,” 20% *disagree,” L
40% "agree,” and 20% “"strongly agree.” This pattern held true for the

Rsian/Pacific Islander group for all }2 statements. Gender differences @
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Table 19

Leavar Sample's Feeliags About School Expericace asd Educatiozal Values
by Ethaicity and Across Gemnder

{n = 370)
American Indian Asian/Pac.
Alaskan Native Islander Black Hispanic dhite
{N=5) N=28 {N = 94} . (N = 167} {H = 96)
Male Female "eaase Hale Female ~ WMole Female ~ Hale Temale

V@
N=3 §=2 N=5 N« 56 N=38 N= 87 N= 80 N=58 N=38
¢ T T oT WM g T T S T

Hy expectations about school
school were too high,

€8

Strongly Oisagree 0 0.0 t100.0 0 9.0 0 0.0 11 20.0 6§ 15.8 1 1.2 1 2 3 52 0 o.8
0isagree 0 0.0 O 9.6 1 2.0 3100.0 3 58.6 21 55,3 44 52,4 47 595 31 53.5 19 5].4
Undecided 150 0 0.0 3 60,0 0 0.0 3 5.4 1 2.6 11 130 ¢ 1i.4 10 17.2 4 10.8
Agree 1 5.0 o 0,0 ) 2.0 0 0.0 9 6.4 6 58 25 29.7 19 24.0 10 17.2 10 27.0
Strongly Agree 0 0.0 O 0.0 O 00 0 0.0 2 3.5 4 105 3 3.6 3 8.8 & 6.9 & 10.8
Total 21000 1100.0 5100.0 3 100.0 55 100.0 3B 100.0 B4 100.0 79 100.0 58 100.0 37 100.0
1 felt lonely when 1 was
in high school.
Strg:  Disagree 1 5.0 1100.0 t 20,0 0 0.0 15 27.3 1} 28.9 3% 12.8 9 §1.4 15 25.9 3 @.1
0fise . 0 0.0 0 0.0 Y 20,0 3100.0 35 63.6 18 47,4 54 2.8 46 58.2 32 55.2 26 70.3
Undec 1aed 1 5.0 0 00 0 00 0 00 1 .8 © 0.0 2 2.3 3 38 2 34 0 .0
Agree 0 6.0 0 0.0 2 4.0 0 o0.0 4 7.3 7 18.4 17 198 18 22,8 B 13.8 7 18.0
Strangly Adree 0 % o0 0.0 1 2.0 0 00 0 0.0 2 53 2 23 3 38 1 1.7 1 2.7
Yotal 2100.0 1100.6 5 100.0 3 100.0 55 100.% 38 100.0 86 100.0 7% 100.0 58 100.0 37 100.0
! rdl)
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Table 19 {Contineed)

Leaver Sample's Feslings Abowt Scheeo) Eapericnce and Sducetioma’ Values
by £thmicity amd Across Gender

{x = 370)
Asertcan Indiaon Aslan/Pac.
AMaskan Mative !slander s!ack ifspanic Hhita
(II = 5% (= 94) {M = 162) (% = 36)
female “HaVz  female " Wale  Female = Hale Fesale

Tiens ! l !-2} {n= I ( ! _(raﬁl {8 = 38) 1% 87] (II-BO) _Ql 5%L_i:-3%}_

The teachers at ay high
school were open to me.

Strongly Olsagree 0 00 0 0.0 t 20,6 0 9.0 4 1.3 3 B. 1 12 2 2.6 5 B&.6 3 8.l

Oisagree 0 0.0 0 0,0 1 200 0 G0 8 W5 10 22,0 4 165 16 20.5 10 17.2 14 37.8

Undec 1ded 1 50,0 O o0.0 0 6.0 2 66.7 2 2.6 5§ 13,5 10 1t.7 10 12.8 7 oza 2 5.4

Agree 1 50.0 1 160.0 2 40,0 1 33.3 3 623 19 514 59 g4.7 45 377 32 55.2 16 43.2

Strongly Agree 0 60 0 0.0 1 200 ¢ Hh0 4 2% @ 00 & 5.9 5 6.4 4 5.9 2 5.4
Total 2 iak.9 i 100.0 5100.0 "~ 190.0 55 180.0 37 100.0 85 160.0 78 100.0 58 100.0 37 100.0

I believe education plays

a seaningful role in

shaping my tife,

Strongly Ofsagree 4 0.6 ¢ 09 0 09 0 0.0 1 1.8 0 03 | I 1 1.3 | N 1 2.7

0isagree W G0 6 €644 0 0.0 0 09 2 3.6 0 0.0 2 23 4 5. 8 13.8 2 5.4

Undec tded &£ 0.0 0 0.0 g 0.0 0 0.6 2 3.6 1 2.6 3 35 2 2.5 3 5.2 1 2.7

Agree t st 8 0 6,0 4 BG.0 3 '00.0 33 N0 25 65.8 64 5.3 56 70.9 3 535 26 10.3

Strongly Aaree 1 5.9 RN 1 20,0 0 0.0 7 30.9 12 3.6 15 17.7 16 20.2 15 25.8 7 18.9
Toual 2 100.8 100,06 5 100.0 3 100.0 55 100.0 38 160.0 o5 100.0 79 106.0 5O 100.0 37 100.0




Yable 19 {Coatirmed)

Lezver Szaple’s Feeliags About Schwo)l Experfemce and Edacatioazl Valuos
by Etmicity and

{n = 370 .
N
American Indian Aslan/Pac. .
Alaskan Native Islander 8lack #ispanic White :
(N -_51 L =8) (0= 94) {N = 167) (N = 96)
(__ “Hate | Female Male Feaaie) Male) (Feaaie Mate female .
Tteas ; !H d 2} (N = ; (N = 3} (N = 56) = 38 =7 N = 80) {N =58} (N =238) N
'LH 1 lﬁ 4 .
1f 1 wished to speak to my
& schoo)l principal, 1 felt
comfortable in doing so.
Strongly Disagree 0 0.0 0 0.0 2 40.0 0 0.0 1 1.8 4 10.5 3 45 3 1.8 5 8.6 4 10.8 :
Disagree 1 50.0 1 100.0 2 40.0 2 66.7 8 14.6 9 23,7 24 8.2 22 1.9 2 N.4 15 432 _
Undec §ded 1 52.0 0 0.0 0 0.0 0 0.0 10 18.2 8 2.1 8 9.4 g 10.1 8 131.8 4 10.8 T
Agree 0 0.0 0 0.0 1 20,0 1} 33,3 35 63.6 13 M.2 46 541 M 57 17 293 13 3.3 '
Strongly Agree 0 0.0 e 0.0 0 6.0 € 0.0 1 1.8 4 10.5 4 4.7 2 2.5 4 6.9 0 0.0
Total 2 100.0 } 100.0 5100.0 3100.0 55 )06.0 38 100.0 85 :50.0 79 100.0 58 160.0 37 100.0
T believed it was imoartant
to work for good grades
in high school.
Strongly Disagree 0 0.0 0 0.0 0 0,0 0 0.0 0 0.0 6 0.0 0 ¢.0 0 0.0 0 0.0 0 0.0
Ofsagree 0 0.0 0 0.0 0 0.0 2 0.0 1 1.8 0 0.0 2 2.4 2 2.5 8 1.8 2 5.8 '
Undec § ded 0 0.0 6 0.0 0 0.0 ? 66.7 0 0.0 1 2.5 3 315 1 1.3 3 5.2 5 13.9
Agree 2 10¢.0 110000 4 80.0 1 33,7 43 8.2 28 1.7 N 815 63 79.7 41 70.7 25 62.1
Strongly Agree 0 0.0 0 0.0 1 20.0 0 0.0 11 20.0 9 2.7 9 10.6 13 6.5 6 10.3 § 111
/4
Total 2 100.0 1 100.0 5100.0 3100.0 55 100.0 38 100.0 85 100.0 79 100.0 $8 190.0 36 100.0
| 73 ! ) . '-:‘ :
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Yable 19 {Continced)

Lervar Sauple's Fea) lugs About Schee) Experience and Ecucatiosa? Yalues
t&nlcity aul a;inss fender

faerican Indlan Aslan/Pac.
Maskan Hative Islander Black Hispanic White
g = & {H = 8) (N = 94) (& = 167) (u = 95)
, '_(ufﬁ“l Hale Feulsci Hale y (:mTe) ¥ala ) (fem'le_l N Female
1tem u-a =2 Ne=5 N = e 56 = 38 N+ 87 N= 80 58 38)
5 bty gl uth wtip oF gt WS
My high school encouraged fts
w students to be active iIn
o0 schoal affatrs and activitles.
Strangly Disagree 0 0.9 0 0.0 0 0.0 0 0.0 1 1.8 3 2.¢ o oo 1 1.3 F Y | 0 0.0
pisagree 0 9.0 1100.0 0 0.0 1} 313 6 10.9 4 s & T 12 5.2 8 13.6 10 27,0
tndec ided 1 50.0 0 0.0 1 20,0 0 06 8 14.5 § 10.5 4 47 5§ 6.3 7 121 1 &a
Agreo 0 0.0 0 4.0 4§ 80.0 2 66.7 M 6.8 4 §3.2 N 838 S 2.1 33 56,9 22 s59.5
Strangly Agree 1 §9.0 0 6.0 0 0.0 0 05 6§ 10.9 3 1.9 4 &2 § 5.1 8 13.8 2 5.4
Total 2 100.0 1 100.0 $100.9 3 100.0 55 100.w 38 100. A5 100.0 79 100.0 58 100.0 37 100.0
1 beleve 1t §5 fmportant to
graduate from high s~hool and
recefve my high school diploma,
Strongly Disagree 0 0.0 ! 100.0 60 0.0 0 0.0 0 0.6 0 o008 0 0.0 0 0.5 | Y | 0 0.0
Disagree 0 9,0 0 0.0 O 0.0 0 4.0 0 0.0 1 2.6 1 1.2 2 258 YW 17.2 1 2.7
Hndec ided 0 0.0 0 0.0 1 2.0 0 0.0 1 1.8 0 o006 1 1.2 1 13 1 1.7 0 0.0
Agree 1 50,0 0 0.0 3 60 31000 38 63.3 23 D5 B4 75.3 52 65.B 32 55,2 28 75.7
Strongly Agree 1 s6.0 0 9.0 1 20,0 & 0,0 ¥ 29,8 14 3.8 19 2z.3 2 w4 M a9 8 2.6
Tatal 2 100.0 1106.0 51000 3165.0 55 100.¢ 38 100.0 85 100.0 79 100.9 58 100.0 37 100.0
D) . _
|
f
@ ® 9 ® o
ittt pm————— —T "’—"i‘. o ’ .




Table 19 (Cutlugd)

Leaver Saxple’s Feelings About School Experience and Educztfomn? Values
by Ethmicity and s Gender

{n =370
American Indian Aslan}?ac_j
Alaskan Native 1slander alack Hispanic White .
(s = 5) (x = 8) (% = 94) _{N = 167) (N « 96) .

Male Female Hale female ~ Hale Female  HMale Female ~ Male remale

{tem a-sz (a-z! R=5 N=3 N« 56 =38 K= £7 K= 80 %-SgL (Hsag_)

o 1f 1 wanted to talk with my high

a schoo? counsetor, 1 was sure
that the couns:lor would speak
with me.
Strongly Disagree 0 0.0 ¢ 0.0 0 0.0 1 33.3 0 0.0 3 1.9 0 0.0 2 2.5 2 3.5 3 8.1
Ofisagree 0 0.0 0 0.0 0 00 0 0.0 § 1.3 £ 13.2 9 10.6 9 N.4 % 15.5 5 13.%
tndec ded 0 0.0 0 0.0 1 2000 0 0.0 3 5.4 I 1.9 3 3.5 3 3.8 5 8.6 1 2.7
Agree 1 50.0 ¥ 100.0 4 80.0 1 33.3 40 72.7 23 &5 61 N8 55 796 3 N.B 21 56.8
Strongly Agree 1 50,0 0 0.0 0 0.0 1 33.3 8 14.6 4 10.5 12 14.1 10 2.7 8 3.5 1 18.9 -
Total 2 100.0 1 100,0 5100.0 3 99,9 55100.0 38 100.0 a5 100.0 79 100.0 58 100.0 37 100.0
Hy Interest in school #as absent
by the time ! reached high schoal. .
-Strongly Disagree 0 0.0 0 0.9 1 20,0 0 0.0 15 29.1 17 18.4 4 4.8 8 10.1 6 10.3 0 0.0
Ofsagree 0 0,0 1 100.0 1 20,0 2 66,7 26 47.3 17 44,7 48 57,1 42 5832 27 4.6 20 s54.1
Undec { ded 1 50.0 9 0.0 1 40.0 1 33.3 1 1.8 3 1.9 4 4.0 § 5.1 5 8.6 4 10.}
Agree 0 0.0 0 0.0 2 20,0 0 0,0 12 218 10 26.3 26 30.9 25 3.6 18 3.0 13 35.1
Strongiy Agree 1 50.0 0 0.0 0 0.0 0 0.0 0 0.0 1 2.6 2 2.4 0 0.0 2 358 0 0.0
Total 2 100.0 ! 100.0 5100.0 3100.0 5, 100.6 38100.0 84 100.0 79 100.0 581000 37 100.0 ’
| ]
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Yable 19 {Continued}

Leaver Sampla‘s Fecllugs hbout School Experience and Educational Values
by tlnlcig ug_’acms Gendor

}
American Yedlan Aslan/Pac.
Alasksn Hative 1slander Black Kispanic White
{n- 5; {n = 8) S N ) {n > 167) {M = 96)
Hale) I T _ﬂile) le; THate y Fm;; e Feu;(e) Ve ) {lee)
ltem el ll-g% He5 Ne3 M =56 (Me38) (e a7 N N 58 N~ 38
lﬂ % ] 1“ 15 '(ﬂ 1 "I 3 " 3
1 betieve tesrning ¢s {mportant.
Strongly Oisagree 0 0.0 0 o0 0 0.0 0 0,0 0 9.0 6 0.0 0 0.0 0 0.0 0 0.0 0 0.0
~ Disagree 0 0.0 0o 6,0 o0 00 O 08 0 0,0 0 0.0 0 0.0 0 0.0 2 1.5 0 0.0
yndec ided 0 0,0 o 0.0 0 00 0 0,0 0 0.0 0 0,0 1 3.2 0 0.0 0 0.0 0 0.0
Aqree ! 5.0 0 0,0 3 60,0 2 66,7 19 709 27 11,0 69 81,2 57 72,1 39 67.2 B 5.7
Strongly Agree 1 50.0 1 100,0 2 40,0 1 33,3 W 291 1 29.0 15 7.6 22 27.9 17 29.3 9 A3
Total 2 16,0 11000 5 100.0 3 100.0 55 100.0 38 100.0 65 100.0 79 1000 58 !00.¢ 37 100.0
T was saart enough snd
possessed the recessary
sbilities to graduste
from high school,
Strongly Oisagree 0 0.0 o 6,0 0 90 0 0,0 0 0.0 0 0.0 0 u.0 0 9.0 0 0.0 0 0.0
Oissgree 0 0.0 0 8,0 ! 2.0 0 0.0 3 5.5 4 10,8 13 155 8 10.3 5 6.8 1 8.3
Yndez jded 1 50.0 0 0.0 1 20,0 0 0,0 2 1.6 5 1.2 § 95 1 162 3 5.1 1 8,1
Agree 0o 00 0 0.0 31 60,0 1 3,3 29 52,7 21 55,3 52 61,9 48 615 3 56,1 23 62.2
Strongly lgree t 50.0 00, 0 49,0 2 8.7 21 38,2 8 21.0 11 131 9 115 17 298 8 21.6
Total 2 100.0 1108.,0 5 100,0 3 100.0 55 1c0.0 38 100.0 B4 1000 70 100.0 57 100.0 37 100.0
i
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also occur-ed with the Black early school leavers. The differences were
expressed 1n response to two statements. To the first, "If 1 wished to
speak to my school principal, I felt comfortable in doing so," disagreement
was voiced by only 16.4% of the Black males but 34.2% of the Black females.
Conversely, 65.4% of the Black males agreed with the statemeat, while only
44.7% of the females agreed. The second {tem where gender differences were
round to exist was the Black leaver responses to the item, "If I wanted to
talk with my high school counselor, I was sure that the counselor would
speak with me.” In this fnstance, there was 7.3% Black male disagreement »nd
21.1% Rlack female disagreement. At the same time B7.3% of the Black males

gave "agree" responses, while 71% of the females gave "agree" responses.

Looking at the same data across ethnic groups, one finding is apparent. The
response pattern was consistent across the ethnic groups with e exception,
among the White leavers. Departures in general response trends were noted
in three areas. In all three, the White leavers expressed more
disagreement than did their counterparts from the four remaining ethnic
groups. The three jtems were:

1. "I believe education plays a meaningful role in shaping my 1ife.®

2. PIf I wished to speak to my school principal, I felt comfortable
doing so."

3. "I believe it is important to graduate from high school and
receive my high school diploma."
While the early school leavers expressed varied feelings about their schooil
experiences and the value of education, their responses reflected high
agreement when directly asked, "Would you recommend to your friends or
relatives that they leave school before graduatina?” Only 1.6% (N= 6) of
the leaver sample rasponded in the affirmative while 84.4% (N= 314}

responded in the negative and 14.0% (N= 52) offered "maybe" responses.
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The data disptayed in Tabla 20 indicate this rattern held true across ethnic

groups and between saxes.

Camsents given by the early school leavers o explain thelr recommendations
to friends and relatives about: graduation were in three areas. First,

and most frequently cited, was the need for the diploma for employment
Mrposes. One leaver commented, "Because you need a diploma to get a better
job." Another stated, *You need basic skills and the diploma to get a gosod
job." '

A second classification for the responses dealt with the need to graduate
"to mke it in life." The comment given was, "You need the diploma to get
anywhere in 1ffe.” Third, sane responses acknowledged the relationship
between the diploma and individual competence. For e.imple, one leaver
remarked, "You need t0 learn and to graduate %0 show the world yeu're an 3K

per~on." .

Other unsoLici ted spontanreous comments redarding the recommendation for
friends and relatives emerged ~“nring the student interviews. These comments
were:

o "You have to get the diploma to make it in 1{fe and to get a
job. Once you get that you can do whatever you wart in lite.®

o "l made a mistake, but I really want to graduate because it's
" very important to your {my) future.®

0 “You need a high school diploma t0 make it in this world.
That's why I'm returning.”

0 “Education *s very imnartant for employment, attending the
viiversity and to be in the upper middie class or to be
successtai.”

o "It's {mportant to ¢r suate. Because one doesn't, it
doesn't mean that ons should. It's up to the individual.®

0 "Missed out on a lot of stuff.”

59
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Table 20

Leaver Sample Pecommendations Abowt Graduation
hccerding to tt::iciggogad Acruss Geader

American ladian Asian/Pac.
Alaskan Hative islander alack Hisparic White

Heb (4~ 8) (N = 94) __{n-=161) (H = 96)
Hale emale male Female Male remale Hale Female Male Female

Item (8= 3) {H=2 {Ne5) (Ne3) {H=256) (N=238) (N=87) (N=280) (N=58) {H=38)
L N

Would You recommend to ycur friends
ar relatives that they leave

school before gradvating?
Yes 0o 0,0 0 0.0 0 0.0 1 1.8 1 2.6 2 2.3 0 0.0 2 3.5
Ho 2 100.0 0 0.0 2 66.7 46 @87.3 29 7.3 MM 865.1 70 836 M 77.2
0 0.0 1 100.0 1 33.3 6 10.9 8 211 10 11.6 9 1.4 11 19.3

2 100.0 1 10d.4 3 100.0 55 100.0 38 100.0 86 100.0 79 100.0 57 100.0
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0 "Depends on their responsibilities.”

o0 "Dropping out is not worth ft. A1l your friends will
graduate and you‘ll feel bad."

0 “It's a stupid thing to do."

o "¢ you get pregnant, you should leave. Avoid unnecessary
unpleasant events."

0 “lt's a 1ot easfer to be in school than to be gut working."®

-k

0 "If they are doing NK they should stay and Fiaish. But if
they have something iore important to do, they should do
that.*

6 “"Sometines you have to do things differently and if you have
to work sometimes you can’t 9 to school too."

0 "Even if you have to work you should not quit school because
then it is too hard to get back into day school.”

5 “Because it's harder to find a job, and I really regret it
now. I wish I had listened to my friends and parents who
tried to encourage me to stay in school.”

VBl

X
¥

£5

Activities (Past and Present) T

Because one primary goal of this investigation was to determine whether the

*

A Y

early school leavers were truly dropouts from the educational system, it was

{

P~
i

necessary to ascertain what activities these youngsters have undertaken !

wt

LN 4

—
-

since leaving high school and to obtain informatian regarding their present

activities. The data shown in Table 21 shed some 1ight on the first

act! ‘es undertaken stnce leaving high school. First, the majority of the

leavers (N« 261, 70%) have sought employment.  While less than half {40%)

indicated thaey enrolled at other educational institutfons or in the

military. The same fssue explorad across ethnic and gandar 1ines, d7sciosed

the following findings (see Tahle 22}: -

Y. MAcross all etimic groups a highar percentage of females than males
have enrotled in aquit school.

2. For the Asfan/Pacific Islander and 4White ethnic groups, more males
than females have enrolled in requiar .shool. More Black and
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Table 21
Leaver Sampie's Past Activity Ristory

Respunse
Yes LRy
past Activity . 3 L
Enrollea in 3 technical school 41 11.3 321 88.7
Enro’led in an adult school 58 16.1 303 83.9
Entered military service 5 1.4 383 8.6
Sought employment 261 n.s 104 2.5
Entered into regular school 29 8.1 325 91.9
Enrolled in continuation school 13 £.4 334 %.6
62 86 -




Teble 22

teaver Sample‘s Past Activity Mistory by
Ethlcltr&ul ;;;!;is Geadar

American lndlan Aslan/Pac,
Alaskan Hative 15land2r Black

e 5 H=8 (h= 94}
euaaa Male Female

_(g - g} (H (W= 56) {8 38)

Hispanic
(R = 157)
Temale

-"ﬁll;? b= 80
e

{Nn-=2)

e
S R

Response

Activity sloce Yeaving schoot-~--
EnroYled In technical School:

Yes ¥ 50.0
Ho i €0.0

Total 2 100.0

10 12,2 3 3.9
72 87.8 " 9,1

18 100.0

6 10.7
50 89.3

56 100.0

1 26.0 0 6.8 Y1 204
3 5.0 3100.0 A3 79.6

4 100.0 44 100.6

4 15.8
33 89.2

3 100.0 37 100.0 82 100.¢

Enrolled 15 an adult schcol:

Yes
Ho

Totai

Entered silitary service:

Yes
Ho

6 0,0
2 100.0

2 100.¢

1 25.0

1 3133

3 5.8 2 66.7
4100.0 ° 3 100.0

0 0.0 } 333
4100.¢6 2 66.7

5 120.0 3 100.0

9 16.7
% 83.3

§4 100.0

1 1.
52 58,
53 100.

0

6 16.2
36 83.3

X 100.0

a 0.0
36 100.0

35 100.0

15 18.3
67 81.7

82 100.0

o.o
18 100.0

18 100.0




Table 22 {Contineed)

Leaver Sauple’s past Activity Nistory by
Ethmicity and Acrgss Gender
lwwﬂs

fmertcan Indtan Astan/Pac.

Alaskan Natiwe 1slandey Black Hisperic White
(n=5) {N = 8} (H = 94) (N = 167 (N = 96)

Male Female ~ Hele Temaie Hale Female Male emale Hale Tomale

R *3 N2 b - {n=3 ¥ = 56 3 -8 =80) (ns=58 a
es ponse T_IHE!!!!;H!%x)jggl%ﬂr;)(ﬂlin}tﬂm

Activity stace Teaving school---

Sought employment:

Yes . 3 5.8 . 40 74.1 22 6.1 65 78.3 S0 53.3 43 15.4 28 718.7
KXo . 1 25.0 . 14 26.9 M 38,9 18 21,7 29 367 14 24.6 9 24.3

Total . 4 100.0 . 54 100.0 36 00,0 83 100.0 79 1.0 57 100.O 37 100.0
Ermlted fa regular school:

Yes 0.0 . 2 66.7 . 3 5.2 3 8.2 3 3.2 9 115 6 10.7
Ho 2 100.0 . 1 33.3 . ¢ 943 33 91.7 79 9.3 69 83.5 50 89.3

Tatad 2 100,0 . 3 100.0 R 53 100.0 36 100.0 Q2 100.0 78 100.0 56 100.C
Enrolled in continuation school:

Yes 0 0.0 . 1 26,0 . ¢ 3.9 ¢ 5.6 .5 3 3.9 3 a5
Ro 2 100.0 . 3 5.0 . 0 9.1 34 99 . 4 96.1 52 %.5

2 100.0 . $100.0 100. 52 100.0 36 100.0 . 17 163.0 &5 100.N

BEST COPY AVAILABLE




Hispanic females have enrolled in regular school than have 3lack
and Hispanic males.

3. More males than females in the Asian/Pacific Islander and Hispanic )
greups have enrolled in continuation school. For the Black and White ®
ethnic groups, more females than males have enrolled in continuation
schools.

4. The Asfan/Pacific Islander and Black males have the highest percentage
of enraliment for technical schools: the AsiansPacific Islander fenale
for adult school; and the Asiaa/Pacific Islander male for military ¢
service,

5. A1l sthnic groups and all sexes within these groups, with Zne exception
of the Hispanic females, indicate a 74% or higher psrcentage rate for
employment sought. The rate for the Hispanic female was 63.3%.

6. The white female showed the lowest percentage (2.9%) for enrollment .
in regular school.

7. The Hispanic male showed the highest percentage (7.5%) for
continsation school enrollment.

Y

13 Open-ended responses from the leavers produced some interesting results. \

i} First, a small number of leavers indicated tha2y enrolled in junior

‘r'; colleges and private schoola {(e.g., beauty and acting school). What was ol
:3 surprising to learn was the large number of leavers who used the words '

ot )

73 *tried® or "plan to® in the responses made to the interviewers. For

:’\-‘ example, frequently heard remarks were, "I tried to enroll in ragular

school;® *I tried to enroll in continuation school;™ "1 plan to enroll in

technical school in September;” and "1 pian to earoll in LACC.”

As previously noted, it was also of major concern that information be . ‘

qathered regarding the early school leavers' present activity. Hence, in C OF

response to the open-ended question ™At the present time, I am -e-ece-- "

the following feedback was received:

1. MNearly one-half (44.7%) of the sample were
ungmpioyed.

2. Approximately one-third (29.4%) were employed full-time.

3. Approximately one-fourth (21.7%) were emploved part-time. ol
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4, Lless than 2% of the sample were in the miiitary service;
on probatfon, in Youlh Author{ty placement, in court
placement outside the home, oa furlough; or, married.

As shown in Table 23, data aralyzed by ethnicity and gender resulted in the
following findings:

1. Tne Asfan/Pacific Islander (50.5%) and White {38.5%) leavers
have the two highest rates of fuil-time employment for this sample
of early school leavers.

2. The Black (27.7%) and White (20.8%) leavers have the highest rates
for part-time employment.

3. The Black (53.2%) and Hispanic (46.1%) leavers hav: the
highest rates for unsmployment.

4, Across all ethnic groups, except the Hispanics. femalis
have higher percentages of full-time eaploywent than do
males. The reverse {s true for the Hispanic group, {.c.»
a greater number of males are employed full-time th2: are
females

5. Across a)l ethnic groups, except the Hispanics, maies have
higher percentages of part-time employment than do females.
The reverse 1s true for the Hispanic group, i.e.,» 2 greater
number of females are emnloyed part-time than are males.

6. Within the Hispanic a.d White groups, more females Lhan males
are unemployed. ‘With the American Indian/Alaskan Native,
Asian/Pacific Is'ander, and Black groups, more males tha
females are unempioyed.

Future Pians (Academic and General)

An assessment was made of the early school leavars’ future pilans. The
interviewers raquested that the leavers respond to three open-ended

questions.

The first was» "l want to return tv school because ----- »  The majority of
the early school leavers respunded to this item with the response, "I want
to get my diploma ® This was ci?ariy the most frequently mentioned reason.
The second and third most popular comments were, "%o further my education”
and "I want to graduate.® The desigra>ion of specitic career goals (e.g.»

peace officer, lawyer, and engineer) was also mentioned by several leavers.
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The sedmd question used to ascertain the future plans of the early school

leavers was, "I do not want to return to school because - * In generai,
there were two groups of leaver responses. Surprisingly, the first
indicated passivity or ignorance on the part of the leavers. The particular
response was "I have no reason(s).” The other large group of responses
related to employment {ssues. For example, "My family has financial
difttculties.” Typical comments were:
0 "I can't deal with the poor teacher.“
o "I don’t have 2 sitter.”
0 " Jon't feel I need to. I'm too old.”
"I'a not happy at school.”
"I1t's hard after being out s2 long.”
*1 have better things I can be doing.”
"I'm too far behind." —
"I can‘t deal with the gdangs.”
0 "I lack confidence.”
0 “The structure does not suit me.®
The third and final question in this section was, "In the future I
Will ~aee,” The comments offersd by the leavers included (a) going to
callege, (b) studying in order to become , {¢) getting a job, (d}

going to trade school, and (e) continuing with education.

Reflections about Their High Schools

Presented in Tables 24 and 25 are the leavers' personal views, both positive
and negative about their particualar high school. This was annther arez of
facus for this investigation. Specifically, the intent was to obtain
feedback concerning the "best® and "worse® features remembered about their

schools. When questioned about positive features, the leavers most often




Tabie 24
Best Faatures of ligh School Reported by Leaver Sample

Category Frequency

Socialization {meeting and making new friends)
Taaghiers

Activities

Counselors

SPOPES i ittt otk e e e e e b s e b s e e e s e e eee e .
Elective Classes

ESL Classes

School Spirit

Clean Campus

Luezh Hour

{lose to home

Schgol Atmosphera

Huteroom

Tuturing

No graffiti

Note. Several interviews gave more than one best featurre and several

—ery.

listed none. Singular comments are not included.

BEST COPY AVAILABLE

69




Table 25
Norst Features of High School Reported By Leaver Sample

Category Frequency

Teachers boring and not caring
Crowded classes

Gang Violence

Cafeteria food

flosed Campus

Peer Pressure

Dirty and dangerous restrooms .
fhrugs on Camcus

Graffiti

Poov Counseling

Ractal hostiltty

Inconstistent rules

Hassiing on campus

Hote. Singular comments are not fncluded.

3RRIAVA Y300 1207
70 9 3




mentioned meeting and making new friends and the relationshipc establisned
with thefr own gender (e.g., "I would have Tong talks with my girlfriend at
lumch®). Another group of early school leavers recalled the favorable
interactions they had with teachers, and the Tearning that took place in
many of their classes. On occasions, the conversations held with counselers

and deans were also mentioned. Other comments were:

1. a spirfted school
2. the entire school

3. clean campus

Some Teavers also had negative feelings about their hign schools. It was
qQuite clear what factors tended to arouse the most negative memories from
leavers. By far, fssues that related to the classroom teacher were
remembered as the most negative about the leavers' high schools.
Specifically, the leavers expressed a great deal ¢f concern regarding
teachers being boring and 1.v¢ caring. In addition, some leavers in this

sample cited classrooms as being crowded and gang violence.

Recommendations for Improvement of High Schools The final area that

received {nput from the early school leavers was concerned with school
{mprovement. Specifically, the leavers were asked, "How could your Figh
school be improved?® Their responses are found in Table 26. In genaral,
three broad areas received the most attention from the eariy school leavers.
They were (3a) teaching and teacher related concerns, (b) school security

issues, and (c) counseling matters.

The first area, teaching and teacher related concerns, received the most
attention from leavers. In particular the early sciiwol leavers believad the

teachers should (a) give them more opportunities to learn (2.g.. "Teachers

7
100




Tabla 25
Leaver Sample’s Suggestioms to Improve High School

Category Frequency

Hire teachers who care

Improve counseling . .

Have more security guards on campus

My school is fine the way it is

Improve cafeteria food

Remove security guards from campus
Seive the gang problem(s;

Solve the drug prodlem(s

Improve classroom discipline

Remave trouble makers from the school
Have open campus

Make school more interesting

Provide a greater variety of classes
Have cleaner campus

Add more elective classes

Provide more tutors for slow students
Improve courtesy from offfcs staff . . .
Reform the senior high school

Provide mowe ESL eletives

Drop students who are not terious about school
Provide more extra curricular activities
Allow on campus smoking

Enforce school standards

Hire more Spanish speaking teachers

Note. Several interviews gave more, than one recommendation and several
did not give any. Singuiar comments are not included.




shouid give more assistance with math and reading and to students whno have
probleas”), (b} improve thair pedacogical skills (e.q., "I need for my

teacher t¢ teach and {nteract with me rather than just hand out material for

me to read” and "Help students with Tow grades"), (c) decrease the

teacher/student ratio (e.g., "My classes are too crowded®), and {(d) improve
the attitudes and behavior of some teachers (e.9.. "Teachers should be more
sensitive and spend more time with kids" and "We need more tolerant teachers

-- they snap at anything®).

Another area of connern related to security issyes on campus. Several
comments indicated that security personnel should (a) “stop fights,"

(b) "keep vandals away," (c} "keep outsiders out," (d) "stop students from
climbing fn and ocut of gates,* (e) decrease gang violence," and

(f) "eliminite drug use on campus by getting rid of drug dealers.”

Strong sentiments were also yoiced concerning the availability of counseling
services. leavers frequently complained about thefr counselors being too
busy or that they lacked the necessary time to provide assistance. More
student follow-up. individualized attentfon and assistanc:., better and
imoroved counseling, more personal counseling, and a greater {involvement by

colied® <ounselors were all requests made by the early school leavers.




CHAPTER ¥

SMMARY OF RESULTS

This chapter consists of 2 summary of the study’s results. In interpreting
these findings, it 1s important, however, to exercise cautfon. One major
concern involves the fssue of leaver participation. For example, were the
early schinol leavers who volunteered to participate in this investigation
dffferent in some wRy from those early school leavers who did not
participate? In othar words, were those who comprised the sample more
motivated to share their feelings and Deliefs about themselves, the District
and/or their schools? And, 1f s0, were their (the participants) motivatfons
to provide feedback basad on a desire tov let the truth "all hang-out” or to

make a mockery of the educational system?

Another concern is the location where the majority of students were
{nterviewed -- {n thefr homes. 0Did this setting in any way impact on the
type of feedback given by the leavers? One would certainlr wonder, for
example, whether there was a great2r proclivity for leavers to g¢give
socially desiradble responses, because the interviews were oftentimes in
homes where education 1S viewed 3s 3 panacea for the family's economic and
social ills, and the diploma {s viewed as a vehicle for the improvement of
the individual as wall as the family's socio-economic status. These and
other concerns would suggest that the greatest care be taken when
generalizing this study’s findings to other student-populations (i.e.,

leavers who refused to De interviewed, leavers who could not be found,

etc.), to other school districts, and to other places and times.




Results: Oropout History. To symmarize briefly, the results

from the analyses appear to indicate that the typical pattern for

early school leavers is to complete some portion of the school year

rather than to complete a full academic year before dropping out.

And, according to school records, the months of January, February,
and March, reflect the greatest dropout activity. Only 39 of the
374 early school leavers were enrolled in educational institutions

at the time of their interviews.

Rasults: Reasons for Leaving School. First, the early school

leavers comprising this sample were quite clear about which factors
did not influence their decisions to leave school prematurely.
However, the data indicate there was more uncertainty when asked to
give the reasons that were important. The question that comes to
mind {s, "Would more students return to the system if they were

aware of and more definite about why they left in the first place?”

With a2 more direct 1ine of questioning, the early school leavers
were better able to focus thefr thinking and, in turn, give
specific reasons for leaving before graduating. From this feedback
it appears that "typical” early school leavers (a) are bored with
school; {b) find school activities, and classes a 'wastz of time';
(c) are behind with their school credits; (d) make poor grades; and

(e) have numerous home and family responsibilitfes.




Resulits: Reflections o¢ High School Experience. Responses from

the leavers interviewed indicate, in gereral, that the early school
leavers held very positive attitudes about education, learning, and
the importance of a high school diploma. Ethnic group and gender

group analyses reveal, however, that di fferences do exist within

the sample on 1s;sues related to the leavers' experfences at the

secondary level and the educational values the leavers hold. One
example {s the Asfan/Pacific Islander males, whn reparted *feeling
lonely at high school.* Their female counterparts did not. Another
exagple can ba found with the Black leavers. The males mentioned
being *comfortable when speaking with their school principls®; the
females reported feel ing *uncomfortabie speaking with principals.®

A major fiuding was that the wajority of the early schooi leavers
(84.4%7) would not recommend to their friends or relatives that

they leave high school before graduating. The need to obtain the
dirioma for job purpcsas served as the rationale for the leavers'

beliefs.

Results: Activities and Future Plans. One £triking finding that

emerged from this study relatas to the employment fssue. First,
the majority of early school leavers (71.5%) had in some way
attempted to find employment after 12aving their respective high
school. Sadiy enough, however, only about one-third (29.4%) had
obtained fuil-time employment, and nearly one-fourth (21.7%) part-
time employment. In spite of these figures, it was surprising to

learn that these same leavers were not actively involved in




activities that would enable them %0 exert more control and power
over their lives. More often than not, the ohraes they voiced
were *I plan to" or "I tried to” when describing their past and
present behaviors as they related to employment, school attendance,
etc. Future plans wer2 also cast in vague tarms such as "I want to

get my dipioma™ or "I want to graduate.*

As was previously mentfoned, much attention has focused on the dropout
or the early school leaver. The two phrases that were continuously given by

the early school Teavers to describe their high school experience were {a)

school {s §gring; and {b) school {s a waste of time. Direct requests

for greater specificity about these phrases resulted in 3 proliferate of
comients that previously focused on the quality of instruction, teachers,
and the currfculum. Although the youngsters in this study placed a high
value on education and lexrning, they ha¢ many complaints about school.
What is clear it that for some of these leavers, there were many

difficulties and problems for them in senior high school.
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Los Angeles Unified School District
Res2arch and Evaluatien Branch

THE EARLY SCHOOL LEAVER
Summer 1984

Cumulative Record Data Strmary Form

Loc. Date Last
Schoal Last Attended Code 2. Attended

Interviewed  (Check) Student Parent Other

Student Name

Last First . . Initial
Address
Street City ip Phone
Birthdate:
month day year

Student Gender: Male Female

Ethnfcity: AI/AN APl B H W

Grade When Student Left School 10 11 12

Number of Siblings:
Natural Siblings: Older ___ Younger
Step Siblings: Older ____ Younger __
_ Total (Natural and Step):
" Residing With (Check): Both Parents ____ Mother Only __

Father Only Guardian . Gthes

Parents' Educatton (Record highest “grade" attended: K-12, 13-16, 17-18, 19-20):
Father Mother

Test Tzken at the Secondary Levels

Srede level ¢ test administration Name of test ) Score
crade level of test administration tiame of test Score
Grade level of test administration Hame of test Seore
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Agreement 0 be Interviewed by Counselor
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LCS ANGELES UNIFIED SCHOGL DISTRICT
Research and Evaiuation Branch

EARLY SCHOUL LEAVERS, SUMMER 1984
AGREEMENT TD BE INTERVIEWED BY COUNSELOR

To the Interviewee:

This summer, professfonal counselors are {nterviewing young men and women who
used to attend 2 high school in Los Angeles Unified School District. These
young passle left scheol before graduating.

We want to talk to these young pedple, 1ike yourself. bzcaise we think they can
nelp students stay in school and graduate. We need to know more than the
school records show. We want to ask you about your own =easons for Teaving
scheol early, about what you're busy doing right now, and about your plans

for the next few months or year.

Remember, we only want information that will help us {n our work with other
_ students. In no way can this interview be harmful or make difficulties for
wu.

The interview could take 15 to 30 minutes. The counselor will talk to you in
person. If you are not yet 18 years old, permission for the interview will
also be asked of your parent or guardian.

There is no pay for being interviewed. The information you give will help
students sti11 in school, and may also help those who teft early. Maybe
they will decide to finish their education.

Al% information you give in the interview will be kept secret and con-
fidential. It wi)) be <aen only by the professionals working on this
project. Al}l information from all irterviews wil)l be combined together and
summarized in a final report. No personal names will be reported. Also,

im ormation you give in the interview will not be avajlable to anyone in
the district. .

The interv’ew questions are easy to answer. They ask for your feelings and

“houghts about school and about leaving school, and what's happening now with
Jjob or education or future plans.

You have the right not to answer a question, if you choose. You aiso kare
the right to end the interview early, if you wish. Please remember that the
information you can give us is valuable because no one else knuws what you
know abcut your experience in school. If you will share that with us, we
will be able to help more young people stay in school or return to school.

{Continued)




This project is the work of district staff members in severa: offices.
The princigal {nvestigator s DOr. Romeria Tidwell, Associate Professor,
Untversity oFf California, Los Angeies, School of Education, 405 Hilgard Ave.,
. Los Angeles CA 50024 (telephone: 213-825-3081). Staff coordinators are
= Dr. Will{am Renfro.. and Mz. Carolyn Powell, Research and Evaluztfon Branch, ’ ,
ggg;)s-zss. 450 North Grang Ave., Los Angeles CA 90012 {telaphone: 213~625- .

INTERVIEWEE: The Early Schoo) Lervers study has been fully explatned to me.

"ﬁ questions have been fully and clearly answered. ! hive carefully read

this agreement form and I understand it. Therefore, 1 freely and voluntarily ®
consent and agree to participate in the {nterview.

Intorviewee Name (printed) )

Interviewee Signature

witness (Counsalor) Signature

Date Intervigwee: Today I am o Yyears old.
Mo.-0ay-Taar

PARENT/GUARDIAN QF INTERVIEWEE: The Early School Leavers study has boer
fully explained to me and to my son/daughter. My questions have ..en fuliy
and c¢learly answered. [ have carefully read this agreemeént form and I under-
stand it. Therefore, on behalf of my son/daughter, who i5 Tass than 18 years
old, 1 freely and voluntarily consent and agree to let my scn/daugnter
participate fn the interview. 4

Parent/Guardian Name (nrinted)

Parent/Guardian Signature

Qate ]
Mo .~Udy-Year




-y e —— . Ty, ST YT - e e by s i

Student Interview




LOS ANGELES. UNIFIED SCHOOL DISTRICT
Research and Evaluation Branch

THE EARLY SCHOOL LEAVER, SUMMER 1984
. STUDENT INTERVIEW

1. What grade were you in when you left high :chool?

2. Did you complete the entire school year or only part of the school year of‘yuur
last grade? . Entire Year Fart of Year

3. Give the month and year that You last attended school. Month- °  Year .

4. Why did you leave high school before graduation? {Write a brief answer).

5, here 2ny uf the fo.lowing rezsons important in your decision to -leave high school?
{Check “yes" gr “no fbr gach {tem):

YES RO

Transportziion problems

Poor grades

Harrizge

Financial difficulties

Teacher problems

Health

Suspencion or Expulsfon

‘Students a% the schog!

]
: Bostile schoal
Family rezsons
= School behavior
]
18 years or ore
Juvenile Court Placament
o Work responsibilities
Qther reassns?
®

ERIC ' 120




6. Circle the response. on the scale that best describes how you feel about each
‘Statement. Remember there are no right or wrong answers.

Directfons f5r kacording Responses:

Circle SA 1f you STRONGLY AGREE
Cirele A 4f you AGREE

Circie U 4f you.are UNCERTAIN
Circle D 1f you DISAGREE -
Cércie SO if you STRONGLY DISAGREE

SA A U D SD My expectations about school were too high.

SA A U D SO I feit lonely whan I was in high school.

SA AU D SD The teachers ot my high school were open to me.

SA A U D SD I believe education plays a mearingfil role in shaping
my 1ife.

SA AU D SO If 1 wished to-speak to my high school princival, I falt
c-mfortabie in dofng so.

SA A U D SO I believed It was important to work for good srades in
high school.

SA A U D SD My high school encouraged i+s students to be active in
school affairs and activities.

SA A U D $D I believe it was important to graduate from high schnol
and receive my high school diploma.

SR A U D SO If.1 wanted to talk with my high school counselor, ! was
sura that the counselor would speak with me.

SA AU D S My interest in school was’zbsent by the time I reached high
schaol.

SA A U D S2 1 belifeve learning is important.

SA A U D SD I was smart enough and possessed the necessary abilities

to graduate from high scheol.

7. weuld you recommane to your friends or relatives that thay ‘zave schos) tefore
graduating? ’
Yes Ho Hayve, deiending on their needs,

s v——

Explain your 2nswer: Yhy? _
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' 8. Since leaving hign school have you done any of the Tollowing activities:
4 (Check “yes® or “nc™ for each item).
YES NO
e Enrolled 1n 2a technical schooi
® S Enrolled in an adult school
——— —___  Entered military service
—— oo Sought employment
® e . Enrolled in regular school -
e o Enrolled In continuation school
e e CGther:
@
9. At the present time I am
(Check the respc se or responses that best describe you].
_ Employed fuli-time
o Employed part-time
Not employed
_____ Military service
B o Probation or Y.A. plalement
T Court placement outside home
" « _____ harried
° ‘ Project Furlough
Other:
’ Complete each sentence.
, 10. 1 want to return to school because
| 11. I €9 not want t0 return to school because
L 12. in the future I will
U. ) 122




14.

What do you remumber as the best features af your high school?
{Give thisa "esponses)

b.

C.

What do you remember as the worse features of your high school?
{Give three responses).

b.

c.

. How could your high school be improved?

(6ive three responses).

a.

c.

THANK YOU:




Completion Check Sheet




.0S ANGELES UNIFIED SCHOOL DISTRICT
Research and Evaluation Branch

THE EARLY SCHOOL LEAVERS
Summer 1984

6omplet10n Check Sheet

Student Birthdate

School

Appointment Date

Time

Rescheduled

Cumulative Recorag Data Summary Form Completed

Student Interview Completed

Research Study Consent signed

125




PSA Counselor Feedback Fora
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LOS ANGELES UMIFTED SCHOOL DISTRICT
Research and Evaluation Branch

THE EARLY SCHOOL LEAVER

Sumuer 1984

PSA COUNSELUR FEEDBACK FURM

1. Motivational aspects of student regarding high school experience, teachers,
support staff, administrators, currfculum:

2. Impressfons regarding student's feelings about leaving high school before
graduating:

3. Impressions regarding student's feelings about returning to high school:
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4. Judgements about student's satfsfactfon with presant 1ife:

L4

5. Judgements about student's satisfaction with future plans:

6. lmpressions about home environment of student:




